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ABSTRACT 
This purpose of this study was to determine Iowa family 
and consumer sciences secondary teachers' perceptions of their 
curriculum resulting from the implementation of the 1989 state 
legislation regarding vocational education requirements for 
public secondary schools. A stratified random sample of 152 
teachers was selected from a population of 407 family and 
consumer sciences teachers in grades 9-12 during the 1995-96 
school year which yielded a response from 106 (73.6%) 
teachers. 
Perceptions were measured to determine the extent the 
competencies were taught, the level of importance teachers 
placed on them, and comparisons between the two in the nine 
content areas of housing and home management; food and 
nutrition; individual and family health; personal and family 
living; consumer education and resource management; textiles 
and clothing; child development and parenting; and leadership, 
job getting and job keeping, and entrepreneurship. The 
teachers' employment and demographic characteristics were 
described. 
All competencies were indicated as having been taught and 
importance given to them. The rank order of means among the 
subject matter areas regarding extent taught and importance 
xii 
were the same: child development and parenting, personal and 
family living, and food and nutrition. Individual means were 
highest for extent taught for the individual competencies in 
foods and nutrition and personal and family living; for 
importance in the areas of foods and nutrition and child 
development and parenting. There was one competency. Evaluate 
options when choosing health care and services, that teachers 
taught but felt should be taught more. Teachers also 
indicated they most often taught the three content areas of 
foods and nutrition, family living and parenthood, and child 
development. 
A critical goal for the family and consumer sciences 
education profession is curriculum that is relevant to the 
lifestyle needs and interests of today's learners of all ages. 
Results of this study will be useful to national, state, and 
local curriculum revision efforts in family and consiomer 
sciences. Such work will be necessary to respond to changes 
in federal and state funding for vocational education, 
"school-to-work" programs, and incorporating The National 
Standards for Family and Consumer Sciences Education. 
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CHAPTER 1. INTRODUCTION 
In 1989, the Iowa General Assembly passed the Family, 
Consumer, and Career Education Act (State of Iowa, 1989 Acts 
and Joint Resolutions, Chapter 278, S.F. 449) which amended 
existing legislation for vocational education in Iowa's 
schools. The Act was later published in the Code of Iowa in 
1993 (Department of Education §256.11), the printed document 
that contains all statutes of a general and permanent nature 
as enacted by the Iowa General Assembly. The Act required 
secondary schools to offer and teach a minimum of three 
sequential course units each year in at least four of six 
education areas that have historically been termed 
"vocational": agriculture, business or office occupations, 
health occupations, consumer and family sciences or home 
economics occupations, industrial technology or trade and 
industrial education, and marketing education. 
The 1989 Act mandated that vocational education programs 
in Iowa be competency-based. A list of state-approved minimum 
competencies was called for that, if achieved by learners, 
could lead to entry-level employment. Two categories of 
competencies were required: those related to the particular 
vocational education area, and those in three general areas 
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common to all vocational educational programs, i.e. 
leadership, job getting and job keeping, and entrepreneurship. 
Each secondary school district was required to offer an 
educational program in at least one occupational cluster for 
each of the minimiam of four required vocational programs they 
chose to offer, but were encouraged to offer more than one. 
An occupational cluster was defined as a "grouping of jobs 
that are related by the similarity of the tasks performed by 
the various workers" (Iowa Department of Education, 1993, p. 
77), In addition, the Act required that secondary school 
vocational education programs be articulated with 
postsecondary vocational education programs, contain learning 
experiences such as laboratories and on-the-job training that 
enhance employability, and be strengthened by integrating 
skill development in the areas of free enterprise, language 
arts, math, and science. 
Although the initial legislation was passed in 1989, the 
Iowa Department of Education did not develop guidelines for 
implementing these mandated changes in public secondary school 
vocational programs until 1991. At that time, a dociament 
entitled Vocational Education Standards and Requirements S.F. 
449: Questions & Answers (1991 and later revised in 1994) was 
distributed to help guide school districts as they worked to 
3 
incorporate the new legislative mandates into their curricula. 
The competency lists were distributed to secondary school 
teachers by their principals, sent from the Iowa Department of 
Education (1991). However, the draft standards themselves, 
which became effective on July 1, 1992, were not published in 
final form until 1993. Vocational education teachers, 
including those teaching family and consumer sciences, 
received the Program Management Guide (Iowa Department of 
Education, 1993) that contained the standards and minimum 
competency lists for curricula in each of the six vocational 
education program areas under an October 19, 1993 transmittal 
letter from the Chief of the Bureau of Technical and 
Vocational Education in the Iowa Department of Education. 
In this 1993 document, vocational programs were defined 
as those programs "offering a sequence of courses which are 
directly related to the preparation of individuals in paid or 
unpaid employment in current or emerging occupations requiring 
other than a baccalaureate or advanced degree" (Iowa 
Department of Education, 1993, p. 80). Sequential course 
units were defined as courses in a specific occupational 
cluster in a service or vocational area, but were not assumed 
to be built on prerequisites (Iowa Department of Education, 
1994, p. 4) . Further, it was stated that *'The minimum of 
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three 'sequential' units required to be offered and taught 
must address the identified, approved competencies, whether 
developed locally or statewide, for the specified occupational 
cluster" (Iowa Department of Education, 1994, p. 4). 
Competencies were defined in the Program Management Guide 
(1993) as "learned behaviors which can be accurately repeated 
and measured to a predetermined standard" (p. 5). The 
competencies were described as serving to guide individual and 
group learning and to aid in the delivery of the vocational 
programs. They were also viewed as critical to the need for 
educational accountability, "The competency-based structure 
and organization provides for comprehensive evaluation of 
individual students, of students as a group, and for the 
vocational programs in general" (p. 7). 
The legislation required that 20 percent of the secondary 
school vocational programs be examined on a yearly basis to 
determine if they were meeting the intent of the Act and 
students' needs, and if the financial costs of the programs 
were in line with outcomes. 
For family and consumer sciences education, six different 
instructional programs called occupational clusters were 
identified, and these six were then divided into two 
categories. One cluster, called ^'family and consumer 
5 
science", was placed in the category that was described as the 
one that was to prepare students with skills related to the 
dual occupation of wage earner and homemaker. The other five 
clusters, termed collectively as "home economics related 
occupations", were categorized as those that were to prepare 
students with skills for paid employment in specific 
occupational areas related to the family and consumer 
sciences. These five clusters were: (a) child care, (b) 
clothing, apparel, and textiles which incorporates related 
management, production, and services, (c) food production and 
services that focuses on food and beverage services in a 
variety of settings, (d) home furnishings, and (e) 
institutional home management that includes commercial 
housekeeping and cleaning operations. 
"Model Programs for Home Economics", the section of the 
1993 Program Management Guide for family and consumer sciences 
education, provided the lists of specific learner competencies 
for each of the six clusters. These competency statements 
were to guide family and consumer sciences teachers as they 
planned programs, designed program accountability systems, and 
implemented curricula. In the courses taught each year, each 
secondary school's family and consumer sciences curriculum was 
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expected to include learning experiences to develop the 
competencies for the occupational cluster or clusters chosen. 
All Iowa secondary school family and consumer sciences 
programs were to have incorporated these competencies into 
their curricula by July I, 1992. Most of Iowa's secondary 
school programs selected the cluster, family and consumer 
science" (called family and consumer sciences, however, by the 
Department of Family and Consumer Sciences Education and 
Studies at Iowa State University) . The five clusters in ''home 
economics related occupations" were more often selected to be 
taught at the postsecondary level in Iowa's 15 community 
colleges. These choices were consistent with curricula 
offered prior to the passage of the 1989 legislation in the 
two different settings. 
The competencies for the cluster, family and consumer 
sciences, were organized into seven subject matter areas: (a) 
housing and home management, (b) food and nutrition, (c) 
individual and family health, (d) family living and 
parenthood, (e) consumer education, (f) textiles and clothing, 
and (g) child development. A total of 76 competencies is 
listed in the Program Management Guide (1993) for these seven 
areas, with from five to 18 identified for each area. The 
three subject matter areas common to all vocational education— 
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entrepreneurship, leadership, and job getting and job keeping-
listed four, 13, and 29 competencies respectively for a total 
of 46 additional common competencies and 122 total 
competencies for a secondary school curriculum selecting the 
family and consumer sciences cluster. 
By the end of the 1995-96 school year, the new vocational 
education state requirements had been in place for four 
academic years. Secondary school teachers' perceptions of the 
implementation of the 1989 legislation and resulting standards 
needed to be examined to determine the extent to which 
teachers were teaching the competencies in the family and 
consumer sciences cluster and the degree of importance they 
attached to them. Results of such a study were believed to be 
helpful to teachers, administrators, supervisors, parents, 
students (Martin, Saif, & Thiel, 1987) and state department 
personnel (Carr & Greene, 1990) as they collaborate to 
continuously adapt curricula to meet secondary school 
students' future needs in today's fast-paced society. If 
there were competencies perceived to be important but not 
taught or taught to a lesser degree than teachers believed was 
needed, such information was seen as helpful in providing 
guidance for curricular revisions and additional teacher 
training such as in-service workshops and academic coursework 
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(Kellet, 1989) that could be delivered by faculty in family 
and consumer sciences teacher education programs. Results of 
such a study were seen as critical to the revision of pre-
service family and consiomer sciences programs at universities 
such as Iowa State University. Such a study was also seen as 
helpful because its findings could be used to maintain and 
enhance support for family and consumer sciences education 
from local school administrators and other school personnel, 
students, parents (Burnett, Harrison, & Miller, 1986; Erwin, 
Moran, & Mclnnis, 1996; Robinson, 1989; Wendland & Torrie, 
1990; Pauley, 1996; and Ley, 1984), the community (Love, 1983; 
Benzley & Caputo, 1988), and legislators (Brink, 1984) . 
Finally, study of these programs could also provide rationale 
for the continuation of funding at the state and federal 
levels (Iowa Department of Education, 1993). 
To respond to these needs, a study was designed whose 
objectives were to; 
1. determine the extent to which Iowa's secondary school family 
and consumer sciences teachers say they are teaching the 
state-mandated minimum competencies for the seven subject 
matter areas in the family and consumer sciences curriculum 
cluster and the three general areas in the vocational cluster. 
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2. determine the level of importance the teachers perceive 
these state-mandated competencies have. 
3. compare the extent to which they are teaching the state-
mandated minimum competencies and the level of importance they 
place on each. 
4. describe teachers' employment and demographic 
characteristics. 
As mentioned earlier, if results of the research 
indicated that some competencies taught were perceived as not 
important, this would signal a need for teachers to 
restructure content and to more wisely structure time-on-task 
in the learner's school day. Further, if results identified 
competencies that are neither taught nor considered important, 
they could either be replaced with those thought to be 
important by teachers and supervisors during state advisory 
meetings and workshops or eliminated. It was hypothesized 
that the results would indicate that some changes in the 
competencies that are now in place should occur. 
Research data were collected using a questionnaire mailed 
to one teacher per secondary school using a stratified random 
sample of all secondary schools with family and consumer 
sciences programs in Iowa, as listed in the Iowa Department of 
Education 1995-1996 teacher database. The sample was 
10 
stratified by the 15 area education regions to ensure equal 
representation of schools from all parts of the state. 
For this docioment, the term family and consumer sciences 
was used throughout. Home economics, the former name of 
family and consumer sciences, was used only when in a direct 
quote or as part of a given title, because a nationwide name 
change for the profession was adopted in Scottsdale, Arizona, 
in 1993 (American Home Economics Association, 1993). 
Funding Sources 
Funding support was provided by the following sources: 
American Association of Family and Consumer Sciences through 
the Jeannette H. Crum Fellowship, the Family and Consumer 
Sciences Division of the Association for Career and Technical 
Education through a graduate fellowship, by Kappa Omicron Nu 
through a scholarship, and by Iowa State University through 
the College of Family and Consumer Sciences by the Graduate 
Student Research Fund, the Fallgatter Scholarship, the Damaris 
Pease Scholarship, and a Department of Family and Consumer 
Sciences Education and Studies research assistantship. 
11 
CHAPTER 2. REVIEW OF LITERATURE 
The purpose of this study is to identify secondary school 
family and consumer sciences teachers' perceptions of their 
curriculum resulting from the Iowa state-mandated minimum 
competencies which were to have been incorporated into each 
secondary school program by July 1, 1992. To explain this 
purpose, literature related to the following areas is 
addressed: a discussion of the purpose of family and consumer 
sciences education, studies providing models for the design of 
this research, program evaluation studies, curriculum 
development theories, and competency-based curricula. From 
this explanation, the reader will be able to understand the 
state and national models' content and the evaluation of 
family and consumer sciences programs that are based on 
curriculum development. Iowa's secondary school competency-
based program curricula is designed from the technical 
paradigm, one of the three curriculum development theories. 
Purpose of Family and Consuner Sciences Education 
Brown and Paolucci (1979) believed that the family was 
the center of the field of family and consumer sciences. They 
stated: 
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The mission of home economics is to enable 
families, both as individual units and generally as a 
social institution, to build and maintain systems of 
action which lead (1) to maturing in individual self-
formation and (2) to enlightened, cooperative 
participation in the critique and formulation of social 
goals and the means for accomplishing them. (p. 23) 
If family and consumer sciences educators accept this 
belief, then it needs to keep relevant for all learners. The 
mission statement of the American Association of Family and 
Consumer Sciences indicates an emphasis on family and the need 
to develop skills and knowledge that are a part of building 
competence: "... home economics education prepares youth 
and adults for competence in the work of the family as well as 
for occupations based on home economics skills" (American Home 
Economics Association, 1989, p. 1) . In this piiblication, 
Kister stated, "The ultimate aim of home economics is to 
improve the quality of home and family life" (p. 1). She 
discussed how family and consumer sciences education 
concentrates on all learners' knowledge and skills to enable 
them to improve their individual family lives. A variety of 
content in areas as economics, psychology, philosophy, the 
physical, social, and biological sciences, aind the arts 
13 
complement the various family and consumer sciences content 
areas. 
A discussion of the growth of family and consumer 
sciences education programs helps to better understand the 
present-day secondary school programs. Lybarger and Pressey 
(1936) compared family and consumer sciences education 
programs in 1914 to those programs in 1935. Teaching changed 
from giving students knowledge and developing skills to 
content based on the interests and needs of the students 
featuring problem-solving methods. When Gosling (1935) 
addressed the meeting of the Department of Supervisors and 
Teachers of Home Economics at the National Education 
Association Convention in Atlantic City, New Jersey, he 
advocated a new secondary school curriculum that called home 
economics, for all boys and girls. He believed family and 
consumer sciences would be a valuable addition to ^^restore the 
balance to a school program which now overemphasizes the 
intellectual and tends to neglect the social" (p. 354). Lewis 
(1939) discussed changes that family and consumer sciences had 
undergone since 1934 that included three additions of courses 
for boys, home living courses for both boys and girls, and 
personal development and elective occupational courses for 
girls. She explained how family and consumer sciences 
14 
education programs were meeting the needs of all learners 
through the integration of academic skills, the addition of 
home and class projects, and the incorporation of problem-
solving methods in the various topic areas. 
Coon (1962) conducted a nationwide study to evaluate 
family and consumer sciences programs in the public secondary 
schools to determine course offerings, program enrollment, 
percent of time spent on each area of family and consumer 
sciences and at each grade level, number of full-time and 
part-time teachers, and examples of home experiences. She 
found that in 1959, the year of the research, 95 percent of 
the secondary schools offered family and consumer sciences 
courses in their vocational, non-vocational, or both types of 
programs. According to Coon, the distinction between 
vocational and non-vocational was determined by the U.S. 
Department of Health, Education, and Welfare, Office of 
Education, in a bulletin called Administration of Vocational 
Education (Rev. 1958). This bulletin described vocational 
family and consumer sciences as that which "provides 
instruction which will enable families to improve the quality 
of their family life through the more effective development 
and utilization of human and material resources" (p. 6). In 
both vocational and non-vocational programs, time was spent 
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most on clothing, then foods, specifically on the two areas of 
clothing construction and food preparation. Health and home 
nursing was considered a part of the curriculum. Almost half 
of the schools employed one full-time teacher; 16 percent 
employed two. Part-time family and consumer sciences teachers 
also taught science and English, with social science, physical 
education, health, mathematics, and art ranked in descending 
order. Later, Hughes, Rougie, and Woods (1980) conducted a 
nationwide study of 1147 family and consumer sciences school 
programs that described program enrollment, courses offered, 
and the degree to which the six subject matter areas of food 
and nutrition, textiles and clothing, child development and 
parenting, consumer education and management, family 
relations, and housing/home furnishing/equipment were 
emphasized. Male enrollment had increased from two percent in 
the Coon study to 20 percent in this study. Recommendations 
for additional courses in consumer education and housing and 
the need to provide all students with family and consumer 
sciences courses were made by the researchers. 
Rollins, in 1981, warned that family and consumer 
sciences had held on to an image that had not kept pace with 
changes in students' needs as changes in society have 
occurred. She advocated that all states require consumer 
16 
education and family life education courses, and that teachers 
adapt each of the family and consumer sciences content areas 
to meet the changing needs of individuals and families rather 
than just cooking and clothing construction. "The image of 
'stitching and stirring' must be replaced with the image of 
'scholarly and sagacious'" (p. 26), she wrote. 
In 1985, Spitze conducted a personal study of 190 
secondary school family and consumer sciences classrooms in 
four states located in four regions of the United States. The 
top five content areas taught during her visit were, in order, 
sewing, cooking, child development, family relationships, and 
other foods. The most often-used teaching technique was lab 
work. When teachers were asked to explain their goals, 
answers included to improve their students' problem-solving 
skills and to better prepare them for their future roles in 
society, which Spitze agreed with. For their classrooms, they 
wanted to improve their enrollments, room facilities, and 
teaching in general. 
Hughes, Kister, and Smith (1985) discussed four 
conditions in contemporary society that have recently been 
influential in leading to a need for change in family and 
consumer sciences secondary school programs: integration of 
work and family roles as women enter the work force; 
17 
management of financial and hioman resources as people face 
such problems as unemployment or limited incomes and the need 
to care for children, the elderly, ill, or handicapped; 
application of technological advances to protect the 
environment; and the incorporation of a variety of academic 
skills such as language arts and science into individual 
courses. They also recommended that occupational employment 
skills be emphasized and scheduling be improved to enable all 
students to enroll in family and consumer sciences courses. 
The researchers explained the state of family and consumer 
sciences programs in the following way: 
Many secondary [school] home economics programs are 
exemplary. Others need redirection in order to reflect 
conditions in today's society, advancements in knowledge, 
and the needs of families and communities in transition. 
The directions include the content and process of 
curriculum, research and development, and feasible forms 
of community outreach. (p. 17) 
According to Michael Apple (1983), a professor of 
curriculum and instruction and educational policy studies, 
curriculum must change in content, organization, and teaching 
methods for the year 2000. He stated that teachers are facing 
what he terms "deskilling" where curriculum decisions are 
18 
completed for them by outside sources such as government-
funded agencies and private industry. "Since so much of the 
curriculum today is conceived outside the schools, teachers 
often are asked to do little more than to execute someone 
else's goals and plans and to carry out someone else's 
activities" (p. 323). He believed that curriculum should be 
designed not only by the teacher, but with other groups such 
as parents, other citizens in the community such as organized 
labor and other interest groups, and students as well. 
A general survey of 91 curriculum directors and 
administrators of all subject areas in local school districts 
from around the nation (Martin, Saif, & Thiel, 1987) was in 
agreement with Apples' (1983) beliefs about curriculum 
designing. They found that those most often in charge of 
curriculum decisions and revisions in the various areas 
believed that teachers, supervisors, administrators, members 
of the Board of Education, and community members, including 
parents and students, should be included in the process. 
Approximately 40 percent of the respondents also indicated 
that family and consumer sciences curriculum had been 
developed or revised in their local school districts in the 
past five years but gave no specific reasons for these 
changes. 
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In a nation-wide phone survey, Carr and Greene (1990) 
found that forty family and consumer sciences state 
supervisors were now or had been involved in developing a new 
curriculum at the state level for their teachers. The state 
supervisors believed that students during the next ten years 
will most need family and consumer sciences coursework related 
to work and family issues; parenting; the integration of 
critical thinking, problem-solving skills, and academic areas 
into family and consumer sciences content; health and global 
issues; and employability skills. 
Curriculum needs have changed over the years. It has 
been shown here that school districts are moving towards a 
group activity using more than only the teacher or state 
department of education to redesign curricula. New concepts 
and skills must be addressed to meet the needs of today's 
students. 
State and National Studies 
Studies about family and consumer sciences teachers' 
perceptions of the importance of family and consumer sciences 
competencies have been undertaken in four other states and in 
one national study. These five studies provided models for 
the design of the study of teachers' perceptions of the family 
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and consumer sciences competencies as developed for family and 
consumer sciences programs in Iowa in the early 1990s. First, 
I will discuss the four state studies; then, the one national 
one. 
Chamberlain, Cummings, and Mendiola (1987) studied the 
responses of 201 Texas secondary school family and consumer 
sciences teachers to 52 human sexuality concepts concerning 
the perceived degree of importance they placed on them and if 
they presently taught them. The concept rated both as most 
important and most frequently taught was "nutrition during 
pregnancy"; the least important and least frequently taught 
concept was "problems with multiple births". The teachers 
perceived all concepts to be at least somewhat important to 
include in their curriculum. 
Daniel and Stewart (1984) identified the responses of 357 
Louisiana family and consumer sciences teachers to a list of 
42 consumer and homemaking tasks determined as tasks to help 
prepare students for the role of homemaker. These responses 
were collected in 1983 from teachers who taught in Louisiana 
parishes from 1978-82. The teachers perceived the consumer 
and homemaking tasks as needed or not needed by all homemakers 
and indicated whether they taught each of them in their own 
school programs. Teachers' responses ranged in frequency 
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taught from 349 to 26 with only 2 below 100: "maintain yard 
and garden (27) and "use home computers" (26). The top five 
tasks that they taught were "make responsible decisions", 
"read labels", and "prepare nutritious meals", "serve 
attractive meals", and "store food properly". However, the 
top five concepts they perceived as needed by all homemakers 
were "make responsible decisions", "communicate effectively 
with family members", "repair or alter clothing", "choose 
clothing for self and others", and "make a home more energy 
efficient". These tasks ranked as needed ranged from a 
frequency of 354 to 215, with only one task, "maintain yard 
and garden", below 300. The responses were then correlated 
with answers from 1,442 former students in the graduating 
classes between 1978-1982 who had taken family and consumer 
sciences classes in seven Louisiana parishes, to the same 
questions as gathered in a previous study (Daniel & Stewart, 
1983). Over 50 percent of the students indicated that all 42 
tasks were needed and 30 of the 42 tasks were taught. Ten 
tasks that were compiled by both the teachers' and the 
students' groups to be most often taught had eight tasks in 
common. A list of ten tasks that both students and teachers 
indicated as most needed indicated five tasks in common. In 
most cases, those tasks that were indicated as most needed. 
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such as "make responsible decisions", "store food properly", 
and "prepare nutritious meals" were also among the tasks that 
were perceived to be taught most often. The researchers 
indicated this information could be used for program 
improvement. It was also found that as the teachers' years of 
teaching experience and the amount of education beyond the 
bachelor's degree increased, the number of tasks taught 
increased. 
Vance (1987) studied responses from 45 high school family 
and consumer sciences teachers related to the degree to which 
they perceived they included 136 concepts in their teaching. 
The concepts were in the eight subject areas of consumer 
education, management and other processes, basic employability 
skill, food and nutrition, housing and home furnishings, child 
development and parenting, family relationships, and clothing 
and textiles. Results indicated that the two areas of child 
development and parenting and management and other processes 
ranked highest in the teachers' perceived degree of teaching 
while the three areas of consumer education, basic 
employability skills, and housing and home furnishings ranked 
lowest. These 136 concepts had been previously used in a 
questionnaire for Johnson's (1986) Nebraska needs assessment 
that featured 395 parents of economically and noneconomically 
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disadvantaged high, school students and 75 social service 
agency representatives. Johnson's study in 1986 featured the 
parents' and social service agency representatives' 
perceptions of what should be taught in high school family and 
consumer sciences curricula. All three groups had ranked the 
eight subjects areas in a similar order, with employability 
skills ranked first, child development and parenting ranked 
second, and management and other processes ranked third in 
importance. Vance (1987), besides analyzing the teacher data, 
also compared it with Johnson's (1986). There was a 
significant difference between the teachers and the other 
groups of parents and social service agency representatives in 
the two areas of basic employability skills and clothing and 
textiles, with the teachers placing less emphasis on the basic 
employability skills. Two years later, Torres (1989) 
identified the perceived importance that 174 high school 
graduating seniors placed on these same 136 concepts. She 
found that the seniors thought the three areas of child 
development and parenting, basic employability skills, and 
family relationships were the most important areas in the 
family and consumer sciences curricula. Students' answers 
were then correlated with the teachers' earlier responses. 
Results suggested that there was a difference between the 
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students' perceptions of concepts they felt were important in 
the eight subject matter areas and the teachers' perceived 
emphasis in their curricula. Students and teachers both 
thought that child development and parenting were most needed 
and most emphasized. However, there were significant 
differences in three areas where there were low correlations 
between teachers' perceptions of the high emphasis they placed 
on teaching the areas of management, food and nutrition, and 
clothing and textiles; and the students' perceptions of a 
lower need that they had to be skilled in these same areas. 
The teachers' emphasis on basic employability skills was lower 
than the students' perception of the importance of learning 
these skills in a family and consumer sciences program 
(Torres, Vance, & Johnson, 1991). More student participation 
in the curriculum development process was suggested. In 
addition to the subject matter taught, they also believed a 
teacher's curriculum orientation played a major part in 
influencing decisions for the future (Vance, Johnson, & 
Torres, 1991). 
Three groups of people—students; parents; and a 
combination of professional, faculty, and community people 
were surveyed to provide information for a formative 
evaluation of the middle school family and consiamer sciences 
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programs in a Pennsylvania school district (Pauley, 1996). Of 
the twelve major topic areas listed, students chose banking, 
machine sewing, and child care as their top three while the 
parents group and the professional, faculty, and community 
group chose communicating, parenting, and family. Banking, 
machine sewing, and child care are currently in the school's 
curriculum while communicating, parenting, and family are not. 
Of the six content areas ranked highest for the parents' 
group; and the professional, faculty, and community's group, 
only the two areas of consumerism and child care were shown to 
be currently taught in the 1^^' and 8"^^ grades. These two 
groups also chose the student group's highest preferences as 
their low priorities. Pauley did not discuss the current 
curricula at each grade level, 6-8, nor did she mention how 
the three groups of people indicated which topics were best-
suited at each grade level, although grade level was shown in 
the article as included on the questionnaire. Also, there was 
no mention of topics taught at the high school level. The 
researchers concluded that the middle school program needed to 
be evaluated using the groups' results. Better marketing and 
changes in family and consumer sciences programs were 
suggested to maintain support and relevance for all groups 
involved in the educational process. 
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A national study based on Elizabeth Simpson's (1981) 
work. What People Will Need to Know in the 80s and Beyond to 
Be Intelligent Consumers and Effective Homemakers (Content for 
Consumer and Homemaking Education), and conducted by 
Felstehausen and Couch in the late 1980s (1991) described 36 
family and consumer sciences state supervisors' and 24 
teachers' perceptions of secondary school program topics being 
covered presently and those that the respondents believed 
should be continued or added in the 1990's. Seven content 
areas of family life, child care and development, consumer 
education, home management, nutrition and food, textiles and 
clothing, and housing and home furnishings from Simpson's work 
were included in the mailed questionnaire. The three areas 
that the 60 respondents saw as currently most emphasized were: 
principles of child growth and development; selecting, 
planning, and preparing nutritious meals; and consiamer rights 
and responsibilities. The four areas least emphasized were 
problems related to the world's food supply, the development 
of new food sources, the use of home computers, and a need for 
changes in lifestyles. Responsibilities related to parenting 
and its skills, and roles and responsibilities of parents and 
caregivers were perceived to be most important for the future. 
Consumer economics activities such as using generic products. 
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coupons, and refunds; and food choices related to ethnic 
cultures and traditions were rated as least important for the 
future. After conducting the survey, 12 of the survey 
participants were interviewed at the 1989 American Vocational 
Association Annual Meeting to further describe areas they 
thought would affect family and consumer sciences programs 
into the next decade. The teachers and supervisors suggested 
that the continued needs to (a) reach at-risk students, 
(b) provide more students with parenting and family skills, 
and (c) improve family and consumer sciences programs in areas 
such as changing courses to meet the times, using technology, 
and networking would have the greatest impact on programs. 
They believed this to be critical to increasing public 
support, improving image of the field, and interesting 
students to enter the family and consumer sciences teaching 
profession. 
These studies have provided models for measuring 
teachers' perceptions of the importance of family and consumer 
sciences' concepts in the secondary school family and consumer 
sciences curricula. However, none of these studies focused 
on concepts currently in place in the curricula of the 
teachers studied, and especially did not study those mandated 
by state legislation. 
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Program Evaluation 
According to Worthen and Sanders (1987), to evaluate 
means to find the value or worth of something. One can 
show strengths and weaknesses of programs and use those 
results to improve them by answering specific questions 
that have been posed. Evaluation may be formative or 
summative. The distinction is found by examining the purposes 
and audiences of the designated program. Summative helps to 
determine the adoption, continuation, expansion, or 
termination of a program. It uses a large sample, usually an 
external evaluator, and the data used is collected and 
reviewed less frequently, as in years. These are six 
categories of evaluation approaches: objective-oriented, 
management-oriented, consumer-oriented, expertise-oriented, 
adversary-oriented, and naturalistic and participant-
oriented. 
Wears and Others (1981) used the naturalistic and 
participant-oriented evaluation approach to study the 
effectiveness of seven family and consumer sciences programs 
in seven states on learners' behavior, attitudes, and 
performance. Complete case studies were developed using 
observation, interviews, surveys, achievement testing, and 
various paperwork. Criteria was based on the seven state 
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departments of education's guidelines and a review of 
literature. Seven interacting variables were used: teachers; 
students; curriculum; support personnel; parents; facilities 
and resources; and advisory committees, community members, and 
business and industry representatives. Among the twelve 
generalizations reached were that teachers were very important 
in effective programs and that students, parents, and school 
administrators have positive views and are very interested in 
family and consiamer sciences. 
Reagan and Clark (1984) studied Louisiana secondary 
school family and consumer sciences teachers and a group of 
consumers statewide to determine what each group perceived as 
important content to address in consumer education courses at 
the secondary school level. Teachers chose these topics as 
most important: goals, decision making, satisfaction of 
wants, investments, and consumer protection. Curriculum 
guides from nine other states were then evaluated at two 
teacher workshops to determine if the topics or content were 
included. The secondary school teachers in Louisiana 
recommended the Oklahoma Consumer Education Guide and the 
Oklahoma Comprehensive Guide to Home Economics I as best 
serving their needs. 
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Buttram, Kershner, Rioux, and Dusewicz (1987) evaluated 
Pennsylvania's competency-based vocational education that had 
been in place since 1982. Data were collected from three 
sources using three methods: interviews from 19 state-level 
officials, interviews and on-site visits from 47 
representatives of various vocational schools, and results of 
mailed surveys from 348 teachers who represented high school, 
community colleges, and area vocational technical schools. 
Results indicated that vocational technical schools and 
community colleges ranked higher than high schools in their 
implementation of competency-based education. Officials 
ranked the 10 parts used to describe implementation generally 
higher than did the teachers, with "define scope of course" as 
highest for both and "validate occupational competencies" 
showing the greatest variations. Implementation was also 
higher if the schools received state funding for the extra 
support the programs needed, including gaining a local 
curriculum director. High school teachers' ratings of the 
factors that influenced the degree of adoption and those that 
were used to implement competency-based education were lower 
then the teachers' responses from the area vocational 
technical school and community colleges, of which those 
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responses could be due to differences in the amount of 
state funding. 
In a companion study to the author's, White (1997) 
studied the effectiveness of Iowa's secondary school family 
and consumer sciences programs as perceived by high school 
seniors. Students' responses to 38 tasks were based on the 
Iowa state-mandated family and consumer sciences competencies 
in the areas of housing and home management; food and 
nutrition; individual and family health; personal and family 
living; consumer education and resource management; textiles 
and clothing; child development and parenting; and leadership, 
job getting and job keeping, and entrepreneurship. She found 
seniors with three or more semesters of family and consumer 
sciences courses perceived themselves to be more competent in 
performing the competencies as compared to seniors who had one 
semester or less of family and consumer sciences courses. Of 
the eight content areas, only two, individual and family 
health and consumer education and resource management showed 
no significant difference in mean scores between the two 
groups of students. 
A nationwide consumer and homemaking education 
effectiveness study was undertaken by Griggs and McFadden in 
1980. They reviewed 82 studies, both formal and informal, and 
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placed the information in the four categories of impact on the 
learner's knowledge, attitudes, his or her perceptions of how 
the information could be used, and affect on behavior. They 
discovered that many studies were not generalizable. Griggs 
and McFadden concluded that at that time, little work had been 
conducted in the evaluation area and the research designs 
other that those viewed as traditional should be explored. 
Curriculum Development Theories 
Brown and Paolucci (1979) believed that family and 
consumer sciences was unique in the way knowledge, problems, 
and questioning were arranged. Action related to the 
conceptualization of goals of the profession and communication 
were discussed as purposive, rational action; symbolic 
interaction; and emancipative action. Brown (1978) had 
earlier introduced these three curriculum perspectives as 
perspectives "A", "B", and "C", to be used when selecting and 
organizing curriculum content. Using these as her base, she 
explained these rationales using five topic areas: 
information concerning the conception of the learner, 
conception of society, conception of the controlling aim of 
education, and conception of the generalized method in 
education. "Perspective A" emphasized specific subject matter 
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and skills separate from the learners' lives to be mastered 
through teacher-directed activities; "Perspective B" used both 
direct knowing of subject matter and the process to acquire it 
by using it in problem-solving, critical analysis, and 
questioning to attain mutual meaning and understanding with 
less teacher direction while "Perspective C" allowed the 
learner to individually choose both the direction of learning 
and what knowledge was most important to learn. Edith Baldwin 
(1989) stated these three categories of action as "means-end 
or purposive-rational action, symbolic interaction or 
communicative action, and emancipative action" (p. 237). 
Grundy (1987) explained her work with human interests, 
called basic cognitive interests or methods of inquiry based 
on the theory of 'knowledge-constitutive interests' work by 
the German philosopher Jiirgen Habermas (1972) as the 
technical, practical, and emancipatory interests that were 
built from the way knowledge is produced and organized. For 
an in-depth look at the three paradigms, see Schubert (1986), 
Grundy (1987), and Viegas (1997). 
Peterat and McLean (1982) stated that family and consumer 
sciences curriculum planning must move beyond the technical 
emphasis of building skills into an emphasis on values and 
reflection which can provide visions for the future through a 
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dialogue for mutual meaning and understanding. A rationale's 
purpose is to explain values and beliefs, while goals state 
the reasons for the program content and objectives. They 
commented, "We need to rationalize our programs morally and 
intellectually so that we are able to act in terms of some 
vision or ideal rather than merely react to societal trends 
and pressures" (p. 186). 
Con^tency-based education 
Competency-based education is an example of the technical 
paradigm, because it is a planned method to achieve a known 
end or product (Grundy, 1987). 
Spady (1977) defined competency-based education as "a 
data-based, adaptive, performance-oriented set of integrated 
processes that facilitate, measure, record and certify within 
the context of flexible time parameters the demonstration of 
known, explicitly stated, and agreed upon learning outcomes 
that reflect successful functioning in life roles" (p. 10). 
He described six parts or elements of this education: 
outcomes (clear goals in relation to performance), time (class 
and school time), instruction (degree to which goals are met 
with the chosen instruction), measurement (evaluation), 
certification {students master competencies), and program 
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adaptability (programs change according to students' needs 
and performance). 
Competency-based education also has been referred to as 
competency-based instruction, systems approach to education, 
personalized system of instruction, learning for mastery, 
objective-referenced learning, individualized instruction, 
programmed instruction, and self-paced learning among others 
(Blank, 1982, p.7). Blank stated that the approach can be 
considered competency-based education if it provides the 
student with specific knowledge and skills plus time to learn 
and demonstrate those acquired skills. 
Competency-based education has a niomber of advantages. 
Competencies range from broad to specific, depending upon the 
goal desired. "Competencies should be stated at the level of 
specificity that is the most functional within the context of 
the context to be learned, the time allotted for competency 
achievement, and the environmental situation in which it is to 
be used" (McAshan, 1979, p. 63) . Students used their 
newly-acquired knowledge to demonstrate a high achievement of 
the specific competencies. Blank (1982) called competency-
based training a "systematic" (p. 4) approach designed for 
results, while Skinkle (1981) described competency-based 
vocational education as ^^ . . . that training which is 
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concerned with the development of skills that individuals are 
expected to perform at a given level of proficiency within a 
specific occupational role" (p. 198). Course content in a 
program area will not be duplicated, many teachers can teach 
the same course and cover the same content, programs can be 
accountable to the piiblic and governing agencies, and students 
can monitor their individual progress (McAshan, 1979). Hall 
(1976) advised family and consumer sciences teachers to use 
competency-based education to make a positive impact on their 
programs. "Competency-based education is a way of removing 
extemporaneous thinking and unrelated objectives from a lesson 
plan, and of requiring that each objective related directly to 
the stated competency to be developed" (p. 178) . She thought 
every family and consumer sciences teacher should be 
knowledgeable in this planned approach because it provides 
specific criteria for establishing learning outcomes and 
standards for grading, and both the teacher and student are 
involved in the entire learning process. This thinking agrees 
with Grundy's (1987) technical paradigm where by using one's 
skill to follow a given design, the desired product is 
achieved each time the design is used. 
Competency-based education also has disadvantages with 
its particular emphases. Hall (1976) was concerned that some 
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teachers lacked evaluation training and therefore had not 
developed methods that were able to best measure their 
students' level of attainment of the individual competencies. 
She also stated that the emphasis on technical skills did not 
address values or feelings. Values and feelings can better be 
addressed with the practical and emancipatory paradigms, as 
discussed earlier in this chapter. 
Competencies are developed by using the process of task 
analysis. "Task analysis is the process of identifying and 
writing down the specific skills, knowledge, and attitudes 
that distinguish someone who performs a task completely from 
someone who cannot perform the task at all" (Blank, 1982, 
p. 94). This detailed list of all actions performed in a job 
or work role is the base for building competencies that will 
guide the teaching of the various occupations. 
The DACUM (Design A CurriculuM) technique, developed in 
Canada, is used to identify tasks. Experts, such as workers 
or supervisors with the skill related to a specific 
occupation, guided by a leader, decide on the overall 
components and specific tasks that persons in a designated job 
should be able to perform (Blankenship and Moerchen, 1979). 
According to Finch and Crunkilton (1979), the DACUM technique 
involves a process that includes the following five steps: 
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1. Reviewing a written description of the specific 
occupation; 
2. Identifying general areas of competence with the 
occupation; 
3. Identifying specific skills or behaviors for each 
general area of competence; 
4. Structuring the skills into a meaningful learning 
sequence; 
5. Establishing levels of competence for each skill as 
related to realistic work situations. (p. 115) 
This technique uses a single sheet skill profile that 
displays all the skills of a given occupation and a rating 
scale for achieving the desired skills. This profile guides 
the learning process for both the teacher and the student as 
they see all the skills, behaviors, and rating scales for the 
given occupation simultaneously. Curriculum developed by this 
process is not only relevant to the desired occupation but 
requires little expense or time to complete writing. 
Brink, Abt, and Horrell (1986) reported that the DACUM 
process was used in Colorado to design a family and consumer 
sciences program based on task analysis and competency-based 
curriculum. The process used 100 homemakers to develop 800 
tasks for the occupation of homemaking. The tasks became the 
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framework or core curriculum for four areas: providing a 
living environment, meeting needs of family, managing 
resources, and caring for and improving self. The rationale 
and program design of this Colorado Vocational Home Economics 
Education program was earlier explained by Roberts (1982). 
Ohio used the DACUM process to develop a competency-based 
curriculum for six semester-long courses called Work and 
Family Life: personal development, resource management, life 
planning, nutrition and wellness, family relations, and 
parenting (Ohio State University, 1992). 
The Iowa Program Management Guide (1993) for vocational 
education was designed using competency-based education. 
Skills, knowledge, and attitudes were developed from tasks 
associated with specific job roles (Snyder, 1989). The 
competency-based approach had been used since the 1970's and 
continued to be incorporated into the Iowa vocational 
education curriculum requirements following new state 
legislation for vocational education, including family and 
consumer sciences, passed in 1989. In Iowa, the Program 
Management Guide (1993) contains minimum lists of competencies 
for each cluster of occupations within six vocational areas. 
The Iowa competencies were designed using representatives from 
businesses, industries, organized labor and educators. 
40 
In 1973, V-TECS, The Vocational Technical Education 
Consortium of States, brought together resources of six 
states, Alabama, Florida, Kentucky, Mississippi, South 
Carolina, and Tennessee, to jointly work on a catalog of 
family and consumer sciences performance objectives, each 
using its own chosen format to obtain validated tasks in the 
five areas of clothing; foods; housing; human development; and 
management and family economics (Downey & Kizer, 1986). 
According to Hall (1989), these performance objectives were to 
be measurable, incorporated into existing family and consumer 
sciences programs, and used to strengthen curriculum. 
Catalogs listed the duties or tasks, standards, and conditions 
for a particular job. Curriculum guides, more detailed than 
the catalogs, used the cognitive, psychomotor, and affective 
learning domains to provide skills and safety items for the 
jobs; and, criterion-referenced test items provided items for 
a test bank (Stout & Smith, 1986). Kentucky, one of the V-
TECS members, implemented competency-based curricula in all 
its family and consumer sciences programs as well as all other 
vocational programs. Since this incorporation, students have 
recorded their progress in each vocational course they have 
taken, and state supervisors have checked each local 
district's evaluation process (Downey & Kizer, 1986). In 
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response to Utah's 1986 membership into V-TECS and work with 
competency-based education, including the use of teachers' 
workshops/ Preston and Kunz (1990) compared teaching a unit 
three ways. They used three methods of competencies plus 
teacher in-service, teacher in-service only, and no 
competencies or training to compare how well 344 students 
enrolled in 18 Utah high school foods and nutrition classes 
would learn a bread unit. When each group's posttest scores 
were compared with each other, there was no significant 
difference in results. However, when the two groups of those 
taught by teachers with competencies and in-service and by 
teachers with in-service only were compared to the group that 
had neither additional help, there was found to be a 
significant difference in scores. The authors stated that 
more in-service and studies as this one would help competency-
based instruction. Redick (1995) stated that curriculum 
guides using competency-based learning, mainly for 
occupational programs that provided training for specific 
jobs, were developed in the 1980's by Colorado, Kentucky, 
Georgia, Texas, and West Virginia. 
In 198 6, Glosson reported that the Texas state 
legislature required family and consiamer sciences programs to 
incorporate competency-based education and keep portfolios for 
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all their students that were enrolled in each of the courses. 
Seven family and consumer sciences guides were developed by 
using a variety of resources for the areas of child 
development, care, and guidance; clothing and textiles; family 
and individual health; family living and parenthood; food and 
nutrition; home management and consumer education; and, 
housing, home furnishings, and equipment. 
To determine perceptions of competency-based education. 
Stout and Smith (1986) surveyed all family and consumer 
sciences supervisors employed by each state's department of 
education. Over two-thirds of the supervisors reported that 
their teachers were currently using or planning to use 
competency-based curriculum in either their general family and 
consumer sciences or occupational job training programs or for 
both areas. 
These examples have shown how competency-based 
instruction has been used in the past and can be helpful now. 
This research will further show the degree to which Iowa 
family and consumer sciences secondary school teachers in 1996 
perceived they are teaching the state-mandated competencies in 
their family and consumer sciences programs and the importance 
they place on them. 
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CHAPTER 3. METHODOLOGY 
The purpose of this study was to determine Iowa family 
and consumer sciences secondary school teachers' perceptions 
of their curriculum standards resulting from the 
implementation of the 1989 state legislation regarding 
vocational education requirements. To achieve this purpose, 
four objectives were designed: 
1. determine the extent to which Iowa's secondary school family 
and consumer sciences teachers say they are teaching the 
state-mandated minimum competencies for the seven sxibject 
matter areas in the family and consumer sciences curriculum 
cluster and the three general areas in the vocational cluster. 
2. determine the level of importance the teachers perceive 
these state-mandated competencies have. 
3. compare the extent to which they are teaching the state-
mandated minimum competencies and the level of importance they 
place on each. 
4. describe teachers' employment and demographic 
characteristics. 
A stratified random sample for data collection was 
selected from the population of Iowa schools offering high 
school family and consumer sciences programs. An instrxoment. 
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Teaching Family and Consumer Sciences (Appendix D), was 
developed to collect data to respond to the four designed 
objectives. 
Population and S«unple 
The population for this study was all Iowa schools 
offering family and consumer sciences programs in grades 9 
through 12. This was based on 1995-96 data for the schools' 
names and addresses and the corrtsponding teachers' names 
computer supplied by the Iowa Department of Education. During 
this school year, 407 schools offered high school family and 
consumer sciences programs. From this population of 407 
schools, a stratified random sampling procedure was used to 
obtain a sample of 152 (37%) schools. Equal representation 
from all geographic areas of the state was obtained by using 
the fifteen area educational regions. The sample of schools 
in each area education region was in proportion to the total 
number of schools in each. As discussed in Fraenkel and 
Wallen (1993), the procedure produced a sample that was 
representative of the population. After the sample of schools 
was completed, one teacher was then randomly chosen from each 
school if the school had more than one family and consumer 
sciences teacher. A sample of 152 schools was invited to 
participate in the study. This number later became 144 
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schools when eight teachers informed the researcher that they 
were unable to complete the questionnaire because they were a 
long-term substitute, program offerings were inappropriate to 
the content of the questionnaire, or they were the wrong 
teacher to receive the packet of materials. According to 
Dillman (1978), when reasons such as these occur, the cases 
may be deleted from the original sample. The final sample was 
then changed from 152 to 144 schools. The teacher response 
rate was 106 out of 144, or 73.6%. 
Instrument Development 
A two-part teacher questionnaire, Teaching Family and 
Consumer Sciences (Appendix D), was developed to respond to 
the research objectives. Part I asked teachers two general 
questions concerning their perceptions of the Iowa minimum 
competencies for family and consumer sciences curriculum: 
1. To what extent do you teach the Iowa family and consumer 
sciences minimum program competencies in your program? 
2. How important are the Iowa family and consumer sciences 
minimum program competencies to your program? 
An abridgment process for the 122 competencies was used 
in developing items for Part I. The purpose of this 
abridgment was to make more manageable the number of 
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competencies to which teachers were to respond without 
deleting key curricular concepts and the related content. In 
this process, the researcher and consultants gave special 
attention to the avoidance of prioritization and value 
judgment. These Iowa minimum competencies were in the ten 
content areas of housing and home management, food and 
nutrition, individual and family health, personal and family 
living, consumer education and resource management, textiles 
and clothing, child development and parenting, leadership, job 
getting and job keeping, and entrepreneurship (Iowa Department 
of Education, 1991). 
The abridgment process began by carefully looking at 
similar competencies from the three states of Louisiana 
(Daniel & Stewart, 1984), Nebraska (Johnson, 1986), and Texas 
(Couch, Felstehausen, & Robinson, 1991). Three project 
researchers - simultaneously studying students of the teachers 
(White, 1997), this researcher studying teachers, and the 
faculty professor directing the research - made comparisons 
with the other three states' curricula and used professional 
judgment in abridging the 122 competencies. They believed 
that this would enable them to attain a more valid and higher 
response rate from both students and teachers. It was assumed 
that the abridgment of competencies was a valid process. 
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Competencies with similar content in a particular content area 
were consolidated, and competencies that appeared in more than 
one content area were cut to eliminate redundancy. In some 
cases, a new competency was created from a group of the 
original competencies; e.g., three in housing and home 
management that were about trends, alternatives, and financial 
and legal aspects were collapsed to make the new competency. 
Make housing choices, and four competencies in the category of 
food and nutrition, about the entire food preparation process 
were changed to create the new competency. Use basic safety, 
sanitation, and kitchen skills in preparing, serving, and 
storing food. 
When the three researchers completed the initial 
abridgment process, the following had been achieved: (a) 13 
competencies for leadership were changed to one; (b) 29 
specific job-getting and job-keeping competencies were reduced 
to one; (c) four entrepreneurship competencies were changed to 
one; (d) nine competencies referring to locating and utilizing 
resources found in eight content areas were reduced to one; 
(e) two competencies about money management became one; 
(f) eight competencies referring to physical and mental health 
were reduced to two; (g) seven competencies that examined 
family and consumer sciences-related occupations were 
48 
consolidated to one; (h) 49 competencies were consolidated 
into 28 new competencies that fit in with the comprehensive 
nature of the other competencies, and (i) one competency. Use 
good manners when eating and entertaining^ was added. Through 
this abridgment process, the list of 122 minimum program 
competencies for family and consumer sciences programs in Iowa 
was reduced to 40 competencies. One additional area, Common 
Competencies Across Content Areas, was added to the original 
ten areas. It consolidated the competencies found in the 
seven family and consumer sciences areas related to housing 
and home management, individual and family health, food and 
nutrition, textiles and clothing, consumer education, personal 
and family living, and child development and parenting in the 
three areas of career opportunities, resources, and 
technology. 
After the initial abridgment process was completed by the 
researchers, content-related evidence of validity was 
established by ten family and consumer sciences experts. 
These experts included three who had initially been 
responsible for writing the family and consiamer sciences 
competencies for the Vocational-Technical Education Program 
Management Guide (Iowa Department of Education, 1993), two 
family and consumer sciences teacher educators at Iowa State 
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University, four family and consumer sciences high school 
teachers not drawn in the research sample and who were from 
various geographic areas in Iowa, and one family and consumer 
sciences consultant from the Iowa Department of Education. 
There were two versions of the abridged set of competencies; 
the second version contained only the abridged competencies 
listed by content areas. The long version was critically 
reviewed by three authors of the Vocational-Technical 
Education Program Management Guide (Iowa Department of 
Education 1993) and one family and consumer sciences teacher 
educator with extensive expertise in curriculum theory and 
development. The short version was critiqued by the four 
family and consumer sciences teachers and one teacher educator 
with extensive expertise in program evaluation and learner 
assessment. Both versions were given to the family and 
consiamer sciences consultant for the Iowa Department of 
Education for her review. Each expert was asked to answer 
four questions: (1) '*Do the statements reflect the minimum 
competencies you would expect to find in that content area in 
a family and consumer sciences program in a secondary public 
school in Iowa?", (2) "If not, what competencies are 
missing?", (3) Are there any redundancies among the 
competencies within each content area or across content 
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areas?", and (4) "Is the wording of the statements clear?" 
The five reviewers with the long version were also asked to 
respond to, "Do the statements reflect the substance of the 
content found in the original competencies?" and "If not, what 
essential content has been lost in the abridgment process?" 
This validation process led to further changes to the 
abridged competency list. A total of four competencies were 
eliminated in the areas of housing and home management (1), 
child development and parenting (2), and job-getting and job-
keeping (1), because the reviewers had provided strong input 
in these three categories. Two competencies were added, one 
in the content area of personal and family living about 
evaluating the forces which impact the individual and family, 
and one in common competencies across the content areas that 
related to the impact of technology. Other minor revisions in 
wording were also addressed. 
When the research team and the group of validation 
experts completed their work and recommendations, the list 
contained 38 program competencies that were then used for 
questionnaire-development purposes. Specifically, the 
abridgment process provided the following competencies by 
specific content area: housing and home management, changed 
from 11 to 4; food and nutrition, 10 to 5; individual and 
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family health, 8 to 2; personal and family living, 18 to 7; 
consumer education and resource management, 5 to 3; textiles 
and clothing, 11 to 4; child development and parenting, 13 to 
7; and leadership, job getting and job keeping, and 
entrepreneurship, 46 to 6. 
The questionnaire and related materials were then readied 
for pilot testing. The pilot test sites were composed of 15 
schools, one from each of Iowa's 15 area education regions; 
none of the 15 was in the final sample. Eight schools, each 
with one family and consumer sciences teacher, and a total of 
30 high school seniors completed the instriiments and returned 
their responses. Minor revisions in the directions and 
questionnaire format were made based upon their input to ease 
any observed response confusions in the data they recorded. 
The final data collection instrument. Teaching Family and 
Consumer Sciences (Appendix D), consisted of a section 
requesting teachers' two-part responses to the competencies, 
and a section requesting demographic information about 
themselves and their teaching. In Part I, two major questions 
were asked: (1) "To what extent do you teach this Iowa family 
and consumer sciences minimum program competency in your 
program?", and (2) "How important is this Iowa family and 
consumer sciences minimiam program competency to your program?" 
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The teacher was to respond twice to each competency listed. A 
five-point Likert scale, using numbers from 0 to 4, was used 
with both words and numbers providing clarity (Nunnally, 
1978). For example, the question "Extent" was explained as 0 
"I Never Teach This", 1 "I Almost Never Teach This", 2 "I 
Sometimes Teach This", 3 "I Almost Always Teach This", and 4 
"I Teach This Every Year". The "Important?" scale was 
explained as 0 "Not Important At All", 1 "Of Little 
Importance", 2 "Of Average Importance", 3 "Very Important", 
and 4 "Absolutely Essential". The responses were recorded by 
circling the selected numbered response directly on the page 
of the questionnaire. 
Part II of the questionnaire requesting information about 
the teaching and the teacher. This was based on Drizou's 
(1993) and Ndon's (1994) questionnaires to provide a 
continuity of longitudinal information about Iowa's family and 
consumer sciences teachers. Teachers responded to questions 
about the school setting, whether they were full- or part-time 
teachers, the percent of their teaching appointment spent 
teaching family and consumer sciences, any additional courses 
in addition to family and consumer sciences that they taught, 
content areas taught, grades taught, gender, birth year, 
annual salary, number of years of experience teaching family 
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and consumer sciences, and college degrees held. Teachers 
recorded all responses directly on the questionnaire by either 
circling the correct response from the provided list or 
filling in the requested information. 
On the final page of the questionnaire, teachers were 
given an opportunity, only if they wished, to write a response 
to the question "Please share with us your general thoughts 
about your job and the profession of family and consumer 
sciences education now and in the future." 
Data Collection 
The Human Subjects Review Conimittee at Iowa State 
University reviewed the research design and data collection 
procedures, and approved this research (Appendix A) . Data 
collection began in April 1996, and lasted for approximately 
two months. One week before the first mailed questionnaire 
and related materials was to be sent, an alert postcard 
(Appendix B) was mailed to the selected sample that described 
the study and invited the teachers to participate. This was 
done following Dillman's (1978) recommendation that an alert 
postcard increases the response rate and therefore, the 
validity of the research findings. 
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The first mailing was sent by first class mail, and 
included a personalized and signed cover letter on Iowa State 
University department stationery. The letter (Appendix C) 
invited the teacher to participate, explained the study, and 
assured confidentiality. The mailing also included the data 
collection instrument. Teaching Family and Consumer Sciences; 
items for teachers to administer to students for related 
research (White, 1997); and two gifts, five pencils with the 
College of Family and Consumer Sciences name and logo and one 
individually-packaged tea bag for the teacher to enjoy while 
responding to the questionnaire. A self-addressed, postage-
paid envelope coded for identification purposes was included 
to return the completed questionnaire and other materials. 
Five techniques were used to increase the response rate 
after the packet was mailed. First, a reminder postcard was 
sent to all teachers in the invited sample one week after the 
questionnaire was mailed (Appendix E). Second, ten days after 
the first reminder postcard, a second postcard was mailed only 
to the nonresponding teachers (Appendix F). Third, 
approximately one month after the first mailing (2"^^ week of 
May), a second mailing that contained another set of materials 
with a personalized, signed cover letter was sent to all 
nonresponding teachers (Appendix G). Fourth, one week later 
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(3'^ '^  week of May) , all nonresponding teachers were personally 
called at their schools. Fifth and last, one week later, 
(June 1) all nonresponding teachers were mailed a handwritten 
note (Appendix H) encouraging them to please mail their 
research materials. Data collection ceased on June 15. A 
thank-you postcard (Appendix I) was mailed to each teacher as 
questionnaires were received. 
One alert postcard and five follow-up response attempts 
yielded a response rate from 106 (73.6%) schools. Thirty-
eight schools were nonrespondents. 
After data collection ceased, a formal letter on 
department stationery with original signatures (Appendix J) 
and thank-you rulers (Appendix K) were sent to all teachers 
and their students who participated in the research project. 
Data Analysis 
The computer software program, SPSS for Windows Version 
7.0, was used for all computer analyses. Responses written 
directly on the questionnaires were assigned variable names. 
Then, each variable name was given value labels for each 
possible response and these values were entered into the 
computer database by the researcher. 
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Descriptive and inferential statistics were used to 
analyze the data. Frequency distributions and percentages 
were used on both Part I and Part II of the questionnaire. 
Part I asked teachers to respond twice to each given 
competency with "Teach each year?" and "Important?" Part II 
section included information about the teachers' employment 
and personal information. In Part 1, T-tests and paired 
T-tests were used to find differences between each competency 
and each content area section for comparisons between extent 
taught and importance to determine the difference between the 
means of dependent samples. 
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CHAPTER 4: FINDINGS AND DISCUSSION 
The purpose of this study was to determine Iowa family 
and consumer sciences secondary school teachers' perceptions 
of their curriculum resulting from the implementation of the 
1989 Iowa state legislation regarding vocational education 
requirements for public secondary schools. To achieve this 
purpose, four objectives were designed: 
1. determine the extent to which Iowa's secondary school family 
and consumer sciences teachers say they are teaching the 
state-mandated minimum competencies for the seven subject 
matter areas in the family and consumer sciences curriculum 
cluster and the three general areas in the vocation cluster. 
2. determine the level of importance the teachers perceive 
these state-mandated competencies have. 
3. compare the extent to which they are teaching the state-
mandated minimum competencies and the level of importance they 
place on each. 
4. describe teachers' employment and demographic 
characteristics. 
A stratified random sample was selected from a population 
of 407 Iowa schools offering high school family and consumer 
sciences programs. Using the 15 area education agencies to 
58 
ensure equal representation from around the state, 152 (37%) 
schools were chosen. Then, one teacher from each school was 
chosen randomly. Due to various circumstances, eight teachers 
indicated that they could not participate in this research and 
were unable to complete the questionnaire. A response from 
106 teachers, or 73.6%, from 144 schools was yielded. 
Data were collected using the two-part questionnaire 
Teaching Family and Consumer Sciences (Appendix D). Part I 
asked the teachers the extent they teach each curriculum 
competency and their perceived importance of it. Part II 
requested teachers to respond about their school settings and 
specific teaching assignments, content areas taught by grade 
levels, and information about gender, birth year, annual 
salary, number of years of experience teaching family and 
consumer sciences, and college degrees held. 
Data were analyzed using descriptive and inferential 
statistics. Descriptive statistics describes the collected 
data in a summarized form for a more manageable interpretation 
while inferential statistics uses various tests to explain the 
population based on the collected sample (Hinkle, Wiersma, and 
Jurs, 1994) . For descriptive statistics, frequency 
distributions show how often a number or value occurred, while 
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the mean indicates the sxim of all the given numbers or values 
divided by the number of those values. 
Data are presented about: (a) perceptions of the extent 
competencies are taught; (b) perceptions of the level of 
importance of competencies, including competencies perceived 
as important but not taught and competencies perceived as 
important but not taught to the degree the teachers believed 
necessary; (c) comparisons between the extent the competencies 
are taught and the importance placed on them; and 
(d) teachers' employment and personal information. 
Perceptions About the Competencies 
Part I of the questionnaire asked teachers to describe the 
extent to which they teach the Iowa family and consumer 
sciences minimum program competencies within nine subject 
areas in their programs. It was designed using a five-point 
Likert scale of 0 to 4 with 0 indicating no feeling or 
response and 4 indicating "I Teach This Every Year". They 
were also asked to describe the importance of each, in their 
view, explained as 0 **Not Important At All" to 4 "Absolutely 
Essential". 
Perceptions about extent the con^tencies are taught 
Data in Tables 1 and 2 indicate the frequencies and 
percents for each competency. As shown, all competencies were 
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indicated as having been taught and importance was given to 
all of them. The highest frequencies most often found were 
for 3, "I Almost Always Teach This" or "Very Important", or 
4, "I Teach This Every Year" or "Absolutely Essential". Nine 
competencies were marked 0 "I Never Teach This" and four of 
the nine that were both marked 0 "I Never Teach This" and 
1 "I Almost Never Teach This". Three of the four competencies 
were in the Personal and Family Living section, the other in 
Leadership. For each competency in the extent taught section, 
4 "I Teach This Every Year" was most frequently marked, 
with 3 "I Almost Always Teach This" second, except for two 
competencies in Housing and Home Management and one in 
Textiles and Clothing. 
Perceptions about the level of importance placed on the 
con^tencies 
Seventeen competencies received no selection from any 
teacher for "Not Important At All" and seven, included in the 
list of the 17, were never selected for both "Not Important At 
All" and "Of Little Importance". These seven were found under 
two categories: Food and Nutrition and Child Development and 
Parenting. Sixteen competencies had higher frequencies for 
3 "Very Important" as compared to 4 "Absolutely Essential", 
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Table 1. Individual frequencies and percents for the extent 
taught 
Competency 0^ 1 2 3 4 NR 
HOUSING AMD HOME mMAOBMEHT 
Make housing choices. 5 6 15 12 66 2 
4.7 5.7 14.2 11.3 62.3 1.9 
Use the elements and principles 8 4 17 12 61 4 
of design in furnishing and 7.5 3.8 16.0 11.3 57.5 2.8 
decorating a home. 
Choose and use home furnishings. 3 3 22 34 42 2 
household equipment, and 2.8 2.8 20.8 32.1 39.6 1.9 
appliances. 
Plan, prioritize, and evaluate 2 5 23 25 50 1 
the use of resources in managing 1.9 4.7 21.7 23.6 47.2 .9 
a home. 
FOOD AMD MUTRITIOM 
Recognize the social, economic. 2 3 12 25 59 5 
and psychological factors 1.9 2.8 11.3 23.6 55.7 4.7 
affecting food choices. 
Select nutritious foods for good 1 0 3 6 93 3 
health. .9 0 2.8 5.7 87.7 2.8 
Plan meals, prepare shopping 3 0 3 9 88 3 
lists, and purchase food. 2.8 0 2.8 8.5 83.0 2.8 
Use basic safety, sanitation. 3 0 2 3 95 3 
and kitchen skills in preparing. 2.8 0 1.9 2.8 89.6 2.8 
serving, and storing food. 
Use good manners when eating and 3 1 8 19 72 3 
entertaining. 2.8 .9 7.5 17.9 67.9 2.8 
IMDZVIDOAL AMD FAMILY HEALTH 
Maintain good physical and 1 1 7 16 79 2 
mental health. .9 .9 6.6 15.1 74.5 1.9 
^ Using a 5-point scale with 0 (never teach this), 1 (almost never teach 
this), 2 (sometimes teach this), 3 (almost always teach this), 4 (teach 
every year), and MR (no response). 
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Table 1. (continued) 
Competency 0 1 2 3 4 NR 
Evaluate options when choosing 5 9 25 32 33 2 
health care and services. 4.7 8.5 23.6 30.2 31.1 1.9 
raRSONAL AND FAMILY LIVING 
Use strategies for developing a 0 0 3 13 87 3 
positive self concept. 0 0 2.8 12.3 82.1 2.8 
Build strong interpersonal 0 0 3 13 87 3 
relationships with family 0 0 2.8 12.3 82.1 2.8 
members and others. 
Use short and long term goal- 0 0 3 13 87 3 
setting and problem-solving 0 0 2.8 12.3 82.1 2.8 
skills in guiding personal life. 
Balance work, family, and 0 2 10 25 66 3 
individual roles. 0 1.9 9.4 23.6 62.3 2.8 
Evaluate forces impacting the 0 2 13 29 59 3 
individual and family. 0 1.9 12.3 27.4 55.7 2.8 
CONSUMER EDUCATION AND RESOURCE MANAOEMENT 
Practice rights and 1 1 17 36 48 3 
responsibilities as a consumer. .9 .9 16.0 34.0 45.3 2.8 
Evaluate the quality of 4 1 17 33 48 3 
products, equipment, and 3.8 .9 16.0 31.1 45.3 2.8 
services based on consumer 
information. 
Make financial decisions based 2 0 12 18 71 3 
on goals, income, expenses, and 1.9 0 11.3 17.0 67.0 2.8 
savings. 
TEXTILES AND CLOTHING 
Recognize the social, economics. 7 2 22 28 41 6 
and psychological factors 6.6 1.9 20.8 26.4 38.7 5.7 
affecting clothing choices. 
Choose and wear clothing and 7 5 11 27 48 8 
accessories that enhance self. 6.6 4.7 10.4 25.5 45.3 7.5 
Care for and alter clothing. 6 5 14 27 48 6 
5.7 4.7 13.2 25.5 45.3 5.7 
Construct textile products using 9 3 12 7 70 5 
a sewing machine. 8.5 2.8 11.3 6.6 66.0 4.7 
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Table 1. (continued) 
Competency 0 1 2 3 4 NR 
CHILD DEVELOSMEMT AMD PAREMTIMO 
Describe the human reproduction 
process and family planning 
methods. 
5 
4.7 
1 
.9 
4 
3.8 
6 
5.7 
87 
82.1 
3 
2.8 
Provide appropriate health care 
to meet the needs of the mother, 
child, and other family members 
during prenatal and postnatal 
development. 
3 
2.8 
0 
0 
4 
3.8 
10 
9.4 
88 
83.0 
1 
.9 
Guide the physical, social, 
emotional and intellectual 
development of children. 
2 
1.9 
0 
0 
2 
1.9 
7 
6.6 
93 
87.7 
2 
1.9 
Provide a safe environment for a 2 0 3 7 92 2 
child by selecting age and 1.9 0 2.8 6.6 86.8 1.9 
developmentally appropriate 
toys, equipment, food, and 
materials. 
Choose appropriate child care. 3 0 7 13 81 2 
2.8 0 6.6 12.3 76.4 1.9 
Provide appropriate health care. 5 2 5 18 74 2 
including immunizations, for 4.7 1.9 4.7 17.0 69.8 1.9 
children. 
Make decisions about readiness 3 1 1 4 96 1 
to assume parenting 2.8 .9 .9 3.8 90.6 .9 
responsibilities. 
COIMON COMPBTIMCnCS ACROSS C<»raKMT AREA 
Identify career opportunities 1 2 10 39 54 0 
related to housing and home .9 1.9 9.4 36.8 50.9 0 
management, individual and 
family health, food and 
nutrition, textiles and 
clothing, consumer education, 
personal and family living, and 
child development and parenting. 
58 0 
54.7 0 
individual and family health, 
food and nutrition, textiles and 
clothing, consumer education, 
personal and family living, and 
child development and parenting. 
Locate and use resources related 0 2 11 35 
to housing and home management, 0 1.9 10.4 33.0 
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Table 1. (continued) 
Competency 0 1 2 3 4 NR 
Identify the impact of 
technology on housing and home 
management, individual and 
family health, food and 
nutrition, textiles and 
clothing, consumer education, 
personal and family living, and 
child development and parenting. 
1 
.9 
5 
4.7 
13 
12.3 
40 
37.7 
47 
44.3 
0 
0 
LEADERSHIP 
Foster leadership. 
JOB GEBTTING AHD JOB KBEPIMG 
0 
0 
0 
0 
9 
8.5 
36 
34.0 
58 
54.7 
3 
2.8 
Prepare students to get and keep 
a job. 
0 
0 
2 
1.9 
11 
10.4 
20 
18.9 
71 
67.0 
2 
1.9 
EMTBEFREllEaRSHIP 
Identify small businesses that 
use family and consumer sciences 
education skills. 
3 
2.8 
10 
9.4 
22 
20.8 
31 
29.2 
38 
35.8 
2 
1.9 
Con^arisons between the extent con^tencies are taught and the 
inportance placed on them 
The range of means for "Teach" was from 2.76 to 3.84, 
with three below 3.0 (Table 3). The range of means for 
"Importance" was from 2.69 to 3.87, with six below 3.0. Three 
competencies resulted in means below 3.0 in both categories: 
Evaluate options when choosing health care and services; 
Recognize the social^ economic^ and psychological factors 
affecting clothing choices; and Identify small businesses that 
use family and consumer sciences education skills. 
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Table 2. Individual frequencies and percents for the 
importance given 
Con^jetency 0^ 1 2 3 4 NR 
HOUSING AMD ROME UMnGmOEMT 
Make housing choices. 1 2 16 51 34 3 
.9 .9 15.1 48.1 32.1 2.8 
Use the elements and principles 3 2 29 41 26 5 
of design in furnishing and 2.8 1.9 27.4 38.7 24.5 4.7 
decorating a home. 
Choose and use home furnishings. 1 2 21 48 31 2 
household equipment, and .9 1.9 19.8 46.2 29.2 1.9 
appliances. 
Plan, prioritize, and evaluate 1 0 16 42 45 2 
the use of resources in managing .9 0 15.1 39.6 42.5 1.9 
a home. 
FOOD AHD MUTRITKni 
Recognize the social, economic. 0 2 19 50 29 6 
and psychological factors 0 1.9 17.9 47.2 27.4 5.7 
affecting food choices. 
Select nutritious foods for good 0 0 2 9 91 4 
health. 0 0 1.9 8.5 85.8 3.8 
Plan meals, prepare shopping 0 0 3 22 76 5 
lists, and purchase food. 0 0 2.8 20.8 71.7 4.7 
Use basic safety, sanitation. 0 0 2 9 91 4 
and kitchen skills in preparing. 0 0 1.9 8.5 85.8 3.8 
serving, and storing food. 
Use good manners when eating and 0 1 9 45 47 4 
entertaining. 0 .9 8.5 42.5 44.3 3.8 
ZNDIVIDaAZ. AMD FAMILZ HEALTH 
Maintain good physical and 1 0 3 31 68 3 
mental health. .9 0 2.8 29.2 64.2 2.8 
Evaluate options when choosing 2 2 29 43 29 3 
health care and services. 1.9 1.9 27.4 40.6 27.4 2.8 
• Using a 5-point scale with 0 (not in^ortant at all), 1 (of little 
importance), 2 (of average importance), 3 (very in^ortant), 4 (absolutely 
essential), and NR (no response). 
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Table 2. (continued) 
Competency 0 1 2 3 4 NR 
FERSOIOa. AMD rAUILX LIVIM6 
Use strategies for developing a 0 1 2 25 74 4 
positive self concept. 0 .9 1.9 23.6 69.8 3.8 
Build strong interpersonal 1 0 2 18 81 4 
relationships with family .9 0 1.9 17.0 76.4 3.8 
members and others. 
Use short and long term goal- 1 0 1 23 77 4 
setting and problem-solving .9 0 .9 21.7 72.6 3.8 
skills in guiding personal life. 
Balance work, family, and 0 2 4 32 64 4 
individual roles. 0 1.9 3.8 30.2 60.4 3.8 
Evaluate forces iir^acting the 1 2 11 47 41 4 
individual and family. .9 1.9 10.4 44.3 38.7 3.8 
C(XlSaUER EDUCATION AMD RKSOURCE MAMAOEMENT 
Practice rights and 1 1 12 49 40 3 
responsibilities as a consumer. .9 .9 11.3 46.2 37.7 2.8 
Evaluate the quality of 1 1 13 49 39 3 
products, equipment, and .9 .9 12.3 46.2 36.8 2.8 
services based on consumer 
information. 
Make financial decisions based 1 1 7 21 73 3 
on goals, income, expenses, and .9 .9 5.6 19.8 68.9 2.8 
savings. 
TE3CTILES AMD CLOTHIMa 
Recognize the social, economics. 1 6 25 48 20 6 
and psychological factors 
.9 5.7 23.6 45.3 18.9 5.7 
affecting clothing choices. 
Choose and wear clothing and 2 2 21 50 23 8 
accessories that enhance self. 1.9 1.9 19.8 47.2 21.7 7.5 
Care for and alter clothing. 1 3 14 48 34 6 
.9 2.8 13.2 45.3 32.1 5.7 
Construct textile products using 3 9 23 35 25 5 
a sewing machine. 8.5 2.8 11.3 6.6 66.0 4.7 
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Table 2. (continued) 
Competency 0 1 2 3 4 NR 
CHILD DEVBLOFHBMT AMD PABBMTIMG 
Describe the human reproduction 
process and family planning 
methods. 
1 
.9 
1 
.9 
3 
2.8 
12 
11.3 
86 
81.1 
3 
2.8 
Provide appropriate health care 
to meet the needs of the mother, 
child, and other family members 
during prenatal and postnatal 
development. 
1 
.9 
0 
0 
4 
3.8 
15 
14.2 
85 
80.2 
1 
.9 
Guide the physical, social, 
emotional and intellectual 
development of children. 
0 
0 
0 
0 
3 
2.8 
22 
20.8 
79 
74.5 
2 
1.9 
Provide a safe environment for a 
child by selecting age and 
developmentally appropriate 
toys, equipment, food, and 
materials. 
0 
0 
0 
0 
4 
3.8 
26 
24.5 
74 
69.8 
2 
1.9 
Choose appropriate child care. 
Provide appropriate health care, 
including immunizations, for 
children. 
0 
0 
0 
0 
0 
0 
1 
.9 
6 
5.7 
7 
6.6 
28 
26.4 
31 
29.2 
70 
66.0 
65 
61,3 
2 
1.9 
2 
1.9 
Make decisions about readiness 
to assume parenting 
responsibilities. 
0 
0 
0 
0 
4 
3.8 
7 
6.6 
94 
88.7 
1 
.9 
CCMMOM COMPBTBMCIBS ACBOSS COMTEMT AHEA 
Identify career opportunities 
related to housing and home 
management, individual and 
family health, food and 
nutrition, textiles and 
clothing, consumer education, 
personal and family living, and 
child development and parenting. 
0 
0 
1 
.9 
14 
13.2 
51 
48.1 
40 
37.7 
0 
0 
Locate and use resources related 
to housing and home management, 
individual and family health. 
0 
0 
1 
.9 
11 
10.4 
49 
46.2 
45 
42.5 
0 
0 
food and nutrition, textiles and 
clothing, consumer education, 
personal and family living, and 
child development and parenting. 
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Table 2. (continued) 
Competency 0 1 2 3 4 NR 
Identify the impact of 
technology on housing and home 
management, individual and 
family health, food and 
nutrition, textiles and 
clothing, consumer education, 
personal and family living, and 
child development and parenting. 
0 
0 
2 
1.9 
15 
14.2 
49 
46.2 
40 
37.7 
0 
0 
LEADERSHIP 
Foster leadership. 
JOB SETTING AMD JOB KEEPING 
0 
0 
1 
.9 
10 
9.4 
38 
35.8 
54 
50.9 
0 
0 
Prepare students to get and keep 
a job. 
0 
0 
1 
.9 
6 
5.7 
23 
21.7 
74 
69.8 
2 
1.9 
EMTREPBENEURSHIP 
Identify small businesses that 
use family and consumer sciences 
education skills. 
1 
.9 
4 
3.8 
26 
24.5 
44 
41.5 
29 
27.4 
2 
1.9 
Data in Tables 4 and 5 show the rank order of means among 
the nine subject matter areas. Table 4 presents the order 
according to the extent the areas are taught each year while 
Table 5 presents them according to the teachers' perceptions 
of their degree of importance. Child development and 
parenting^ personal and family living, and food and nutrition 
ranked the highest in both categories; housing and home 
management and textiles and clothing ranked as the lowest. 
The middle four are only slightly different, with the greatest 
difference found in consumer education and resource management 
which is ranked fourth in extent taught and seventh in 
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Table 3. Individual means for each listed competency for the 
extent taught and the importance given 
Competency Teach Impo rtance 
HOUSING AND HOME MANA6EHENT 3.13 3.06 
Make housing choices. 3.23 3.13 
Use the elements and principles of design in furnishing 3.12 2.84 
and decorating a home. 
Choose and use home furnishings, household equipment, 3.05 3.03 
and appliances. 
Plan, prioritize, and evaluate the use of resources in 3.10 3.25 
managing a home. 
FOOD AND NUTRITION 3.65 3.57 
Recognize the social, economic, and psychological 3.35 3.06 
factors affecting food choices. 
Select nutritious foods for good health. 3.84 3.87 
Plan meals, prepare shopping lists, and purchase food. 3.74 3.72 
Use basic safety, sanitation, and kitchen skills in 3.82 3.87 
preparing, serving, and storing food. 
Use good manners when eating and entertaining. 3.51 3.35 
INDIVIDUAL AND FAMILX HEALTH 3.20 3.26 
Maintain good physical and mental health. 3.64 3.60 
Evaluate options when choosing health care and 2.76 2.92 
services. 
PERSONAL AND FAMILY LIVING 3.67 3.59 
Use strategies for developing a positive self concept. 3.82 3.69 
Build strong interpersonal relationships with family 3.82 3.69 
members and others. 
Use short and long term goal-setting and problem- 3.82 3.73 
solving skills in guiding personal life. 
Balance work, family, and individual roles. 3.50 3.55 
Evaluate forces in^acting the individual and family. 3.41 3.23 
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Table 3. (continued) 
Competency Teach Impo rtance 
COMSQMBR EDUCATIOH AMD RESOURCE UAHA6EMEMT 3.31 3.23 
Practice rights and responsibilities as a consumer. 3.25 3.22 
Evaluate the quality of products, equipment, and 3.17 3.20 
services based on consumer information. 
Make financial decisions based on goals, income, 3.51 3.59 
expenses, and savings. 
TEXTILES AND CLOTHIHG 3.08 2.88 
Recognize the social, economic, and psychological 2.94 2.80 
factors affecting clothing choices. 
Choose and wear clothing and accessories that enhance 3.06 2.92 
self. 
Care for and alter clothing. 3.06 3.11 
Construct textile products using a sewing machine. 3.25 2.69 
CHILD DEVELOPMENT AND PARENTING 3.70 3.70 
Describe the human reproduction process and family 3.64 3.76 
planning methods. 
Provide appropriate health care to meet the needs of 3.71 3.74 
the mother, child, and other family members during 
prenatal and postnatal development. 
Guide the physical, social, emotional and intellectual 3.82 3.73 
development of children. 
Provide a safe environment for a child by selecting age 3.80 3.67 
and developmentally appropriate toys, equipment, food, 
and materials. 
Choose appropriate child care. 3.63 3.62 
Provide appropriate health care, including 3.48 3.54 
immunizations, for children. 
Make decisions about readiness to assume parenting 3.80 3.86 
responsibilities. 
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Table 3. (continued) 
Competency Teach Impo rtance 
COIMOH COMPETENCIES ACROSS CONTENT AREAS 3.32 3.24 
Identify career opportunities related to housing and 3.35 3.23 
home management, individual and family health, food and 
nutrition, textiles and clothing, consumer education, 
personal and family living, and child development and 
parenting. 
Locate and use resources related to housing and home 3.41 3.30 
management, individual and family health, food and 
nutrition, textiles and clothing, consiamer education, 
personal and family living, and child development and 
parenting. 
Identify the impact of technology on housing and home 
management, individual and family health, food and 
nutrition, textiles and clothing, consiamer education, 
personal and family living, and child development and 
parenting. 
GENERAL VOCATIONAL EDUCATION 3.30 3.32 
LEADERSHIP 3.48 3.41 
Foster leadership. 3.48 3.41 
JOB OETTING AND JOB KEEPING 3.54 3.63 
Prepare students to get and keep a job. 3.54 3.63 
ENTBEPBENEURSHIP 2.88 2.92 
Identify small businesses that use family and consumer 2.88 2.92 
sciences education skills. 
importance. These similarities show there is an agreement 
between teaching and importance, and an indication that there 
are shifting values in family and consumer sciences regarding 
the content of the field of family and consumer sciences. 
This is also in agreement with data to be presented in 
72 
Table 4. The rank order of means among 
regarding "teach" 
subject matter areas 
Competency Mean 
Child Development and Parenting 3.70 
Personal and Family Living 3.67 
Food and Nutrition 3.65 
Common Competencies Across Content Areas 3.34 
Consumer Education and Resource Management 3.31 
General Vocational Education Cluster 3.30 
Individual and Family Health 3.20 
Housing and Home Management 3.13 
Textiles and Clothing 3.08 
Table 5. The rank order of means among 
regarding "importance" 
subject matter areas 
Competency Mean 
Child Development and Parenting 3.70 
Personal and Family Living 3,59 
Food and Nutrition 3.57 
Consumer Education and Resource Management 3.34 
General Vocational Education Cluster 3.32 
Individual and Family Health 3.26 
Common Competencies Across Content Areas 3.24 
Housing and Home Management 3.06 
Textiles and Clothing 2.88 
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Tables 15 and 16. These tables show that over 79 percent of 
the teachers taught each of the seven subject matter content 
areas of housing and home management; foods and nutrition, 
individual and family health; family living and parenthood; 
consiomer education; textiles and clothing, and; child 
development. Also, although the occupational areas were 
taught less frequently, four areas were taught by more than 
30% of the teachers. 
Data in Table 6 indicate the top competencies among the 
nine subject matter areas in relation to extent taught. Eight 
competencies are listed because after the eighth one there was 
a definite break between it and the next one. The areas of 
Food and Nutrition, and Personal and Family Living appear to 
be strong, with Child Development and Parenting ranked, too. 
This is also in agreement with Table 15 data that indicates 
teachers most often taught the three content areas of foods 
and nutrition, family living and parenthood, and child 
development. 
Data in Table 7 indicate the ranking from the three 
competencies in rankings for "Importance" above 3.80. These 
were in the same content areas. Foods and Nutrition and Child 
Development and Parenting, as seen for the extent competencies 
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Table 6. The top-ranked competencies in order of extent to 
which they are taught 
Competency Mean 
Select nutritious foods for good health. 3 
00 
•
 
Use basic safety, sanitation, and kitchen skills in preparing, 
servicing and storing food. 
3 .82 
Use strategies for developing a positive self concept. 3 
CM 00 
Build strong interpersonal relationships with family members and 
others. 
3 CD
 
Use short and long term goal-setting and problem-solving skills in 
guiding personal life. 
3 .82 
Guide the physical, social, emotional, and intellectual 
development of children. 
3 
o
 
00 
Provide a safe environment for a child by selecting age and 
developmentally appropriate toys, equipment, food, and materials. 
3 
o
 
00 
Make decisions about readiness to assume parenting 
responsibilities. 
3 
o
 
00 
•
 
were taught, and all three are also found in the previous 
list. 
A paired T-test was performed to compare each 
competency's mean for extent taught with the mean for 
importance to determine if the means were from the same 
population and if a relationship existed. This was a two-
tailed t-test with alpha = .05. Data in Table 8 indicate 
there were five competencies that were taught more than they 
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Table 7. The top-ranked competencies in order of "importance^^ 
Competency Mean 
Select nutritious foods for good health. 3.87 
Use basic safety, sanitation, and kitchen skills 3.87 
in preparing, serving and storing food. 
Make decisions about readiness to assume 3.86 
parenting responsibilities. 
seemed to warrant based on their perceived importance (p < 
.05). There was also one competency (not shown in Table 8), 
Evaluate options when choosing health care and service, that 
teachers taught but felt should be taught more (significant at 
.068 level). 
In the companion study to this, White (1997) found 
students in both groups, those with one-semester or less of 
family and consumer sciences and those with three or more 
semesters of family and consumer sciences, felt most competent 
to perform five competencies. There were three in Food and 
Nutrition, Use good manners when eating and entertaining; Use 
basic safety, sanitation, and kitchen skills in preparing, 
serving and storing food (Tables 6 and 7), and; Plan meals, 
prepare shopping lists, and purchase food, and one each in 
Textiles and Clothing, Choose and wear clothes and accessories 
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Table 8. Competencies taught, but should teach less 
Mean Sig. 
Competency Teach Importance 
Construct textile products using the sewing 
machine. 
3 
IT
) CM 
•
 2. 69 .000* 
Recognize the social, economic, and 
psychological factors affecting food choices. 
3 .37 3. 06 .000* 
Use the elements and principles of design in 
furnishing and decorating a home. 
3 .12 2. 84 .001 
Evaluate forces impacting the individual and 
family. 
3 .41 3. 23 .010 
Use strategies for developing a positive self-
concept. 
3 .82 3. 69 .034 
* p < .001. 
that enhance self, and Job Getting and Job Keeping, Get and 
Keep a job. Comparing these findings with Tables 4 and 5, 
teachers ranked Food and Nutrition third and Clothing and 
Textiles last in both extent taught and importance. Students 
felt least prepared to Construct textiles products using a 
sewing machine (Table 8) and Choose housing. Construct 
textile products using a sewing machine was the teachers' 
lowest individual mean in importance, 2.69, and Choose housing 
was 3.13. This suggests students are not prepared to perform 
these competencies because teachers do not feel they are as 
important as other content areas to include in their 
curricula. 
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T-tests were also performed by pairing the competencies 
by sections of the nine subject matter areas in each of those 
nine sections, extent taught with their perceived importance. 
For example, the subject matter area of Housing and Home 
Management's four competency means were paired as an 
individual group for the extent taught with that same group's 
perceived importance mean scores. Only one section. Personal 
and Family Living, was statistically significant at the .078 
level (p < .1). 
Teachers' Employment and Personal Information 
In Part II, teachers responded to questions about their 
employment, schools and teaching assignments. Specifically, 
they described their school setting, grade levels taught, if 
they taught full- or part-time, and additional courses taught 
besides family and consumer sciences, number of students 
enrolled in their school, and the family and consumer sciences 
content areas taught by grade level during the 1995-96 school 
year. 
School setting and grade level(s) 
Teachers were asked if they taught high school (grades 
9-12), senior high (grades 10-12), middle school (grades 6-8), 
or junior high (grades 7-9). They were to circle all that 
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Table 9. Teachers' responses to school setting (N=106) 
School Grades Niomber Valid Percent 
High School (9-12) 100 94.3 
Senior High (10-12) 12 11.3 
Middle School (6-8) 22 20.8 
Junior High (7-9) 31 29.2 
applied to their particular teaching situation. Data 
presented in Table 9 show that most taught in the grades used 
for sample selection, 9"^^ through 12^^, although about one-
fourth also taught in middle or junior high grades. 
Teaching appointment 
As data in Table 10 show, 86 (81.1%) teachers were 
employed full-time and 20 were employed part-time. A 
comparison of these findings with those of Drizou (1993) for 
1991-1992, and of Ndon (1994) for 1993-1994 indicates there 
has been a slight but steady increase in full-time 
appointments, from 77% in the 1991-1992 school year to 81 
percent during the 1995-1996 school year. Also, those 
teachers with a part-time appointment indicated the most 
common category was 51-75%. 
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Table 10. Full- or part-time appointment (N=106) 
Appointment Number of Teachers Valid Percent 
Full-time 86 81.1 
Part-time 20 18.9 
0-25% 2 1.8 
26-50% 3 
CO 
•
 
CM 
51-75% 10 8.5 
76-88% 5 4.5 
Sixty-one (57.5%) of the 106 teachers indicated they 
taught only family and consumer sciences classes, as shown in 
Table 11. The other 45 teachers indicated they taught one or 
more courses in other areas such as health, art, and math. 
About 20 percent of teachers indicated they taught in areas 
not listed on the questionnaire, such as workplace readiness 
(3), computers (3), talented and gifted (2), special education 
(1), and psychology (1). Drizou (1993) indicated 58.7% of the 
teachers taught only family and consumer sciences, while Ndon 
(1994) indicated approximately 61%, so there has been little 
change. In all three studies, health was the other subject 
area most frequently taught. This is to be expected because 
of the view that health is an important part of family life 
80 
Table 11. Other subject areas also taught by family and 
consumer sciences teachers (N=106) 
Subject Areas Number of 
Teachers 
Valid Percent 
No others 61 57.5 
Health 44 41.5 
Art 2 1.9 
Math 2 1.9 
Science 1 .9 
Social Studies 1 .9 
Business 0 0.0 
English/Language Arts 0 0.0 
Foreign Language 0 0.0 
Music 0 0.0 
Physical Education 0 
o
 • 
o
 
Others 21 19.8 
and because many family and consumer sciences teachers have 
earned a health teaching endorsement in Iowa. 
According to Table 12, data show that 43 (40.6%) teachers 
spent 100% of their appointment, full or part-time, teaching 
family and consumer sciences. 
EnrolIments 
Data in Table 13 show that about one-third of the 106 
family and consumer sciences programs had enrollments between 
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Table 12. Percentage of appointment teaching family and 
consumer sciences (N=106) 
Appointment Number Valid Percent 
1-20% 1 .9 
21-40% 4 3.6 
41-60% 9 8.5 
61-80% 27 25.3 
81-99% 17 15.7 
100% 43 40.6 
No response 5 4.7 
50-100, while 55 percent were higher. These data are 
influenced by total school enrollment in most cases. 
Therefore, teachers were also asked to give the total school 
enrollment (Table 14). The number of schools with fewer than 
50 students enrolled in family and consumer sciences, 12, is 
exactly the same number as the number of school with 200 or 
fewer students enrolled. 
Family and consumer sciences content areas taught 
Data is presented in response to the request for 
information about the broad family and consumer sciences areas 
taught, whether as part of a survey course or as a separate 
unit or course, and at what grades each was taught. 
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Table 13. Total enrollment in the family and consumer 
sciences program in each teacher^s school (N=106) 
Enrollment Frequency Valid Percent 
Fewer than 50 12 11.4 
50-100 35 33.3 
101-150 26 24.8 
151-200 20 19.0 
201 or more 12 11.4 
No response 1 .9 
Table 14. Total enrollment in school (N=106) 
Number of Students Frequency Valid Percent 
200 or fewer 12 11.3 
201-500 53 50.0 
501-1,250 26 24.5 
1,251-2,000 13 12.3 
2,001 or more 2 1.9 
Data (Table 15) show that the content areas almost all 
teachers taught were foods and nutrition, family living and 
parenthood, and child development. When teachers were asked 
at which grade levels the content matter areas were taught, 
results indicated that each area was used at each grade level. 
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Table 15. Family and consumer sciences content areas taught 
(N=106) 
Content Area Number of 
Teachers 
Valid Percent 
Housing and Home Management 88 83.0 
Foods and Nutrition 101 95.3 
Individual and Family Health 84 80.0 
Family Living and Parenthood 99 94.3 
Consumer Education 84 79.2 
Textiles and Clothing 83 79.0 
Child Development 97 92.4 
starting with grade 7 (few programs included family and 
consumer sciences at 6^^ grade). Results were similar for the 
1991-1992 school year (Drizou, 1993), when the most-frequently 
taught area was reported to be foods and nutrition, but that 
all other areas ranked high as well. Child development, 
however, increased in frequency during the time period, likely 
reflecting more emphasis on parenting skills in Iowa's public 
school curricula and the development, at Iowa State 
University, of The Parenting Curriculum (Williams, Brun, 
Trost, Wasike, & Taylor, 1995). 
When asked about the extent to which occupational or job 
training courses in family and consumer sciences content areas 
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were taught, teachers indicated (Table 16) that they taught 
with an occupational focus much less often than they did with 
the general education focus. Yet, four of the areas were 
above 30%: child care and guidance; food production and 
services; clothing, apparel and textiles; and home furnishings 
and equipment. The rank order of these occupational areas was 
the same as reported by Drizou (1993). Teachers also reported 
that the occupational focus was most often used in grades 10-
12, with the senior year reported as the one where this focus 
was most common. 
The number of teachers who taught each of the three 
general skills content areas of leadership, job getting and 
keeping, and entrepreneurship as defined by State of Iowa 
curriculum recommendations for vocational education, during 
the 1995-96 school year was greatest for job getting and 
keeping (76.4%) and lowest for entrepreneurship (56.6%). The 
percentage of teachers teaching these content areas increased 
from 1991-1992 (Drizou, 1993) by 9.8% for leadership, 14.8% 
for job getting and keeping, and 21.9% for entrepreneurship. 
Again, these content areas were most often taught during the 
senior year, with the junior year a close second. 
The teachers, all of whom were female (with the exception 
of one nonrespondent), were next asked to describe themselves 
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Table 16. Family and consumer sciences occupational areas 
taught 
Content Area Number of 
Teachers 
Valid Percent 
Child Care and Guidance 48 45.3 
Home Furnishings and Equipment 33 31.1 
Clothing, Apparel and Textiles 35 33.0 
Food Production and Services 46 43.4 
Institutional Home Management 8 7.5 
in relation to age, salary, years taught, years of teaching 
experience in family and consumer sciences, and college 
degrees. 
Birth year 
The teachers' birth years ranged from 1935 to 1970, with 
three teachers not responding to this question (Table 17). 
Eighty-one percent were 40 years old or above, an increase of 
approximately 9% form 1991-1992 when Drizou (1993) reported 
72.5% in this age group, and in 1993-94 when Ndon (1994) 
reported 78%. This indicates that few have chosen to become 
family and consumer sciences teachers, as evidenced by the 
shortage of graduates entering the profession (Drizou, 1993; 
Rehm & Jackman, 1995; and Miller & Meszaros, 1996). 
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Table 17. Age of family and consumer sciences teachers N=106) 
Age Range of 
Teachers in Years 
Number of Responses Percent of 
Responses 
20-29 4 3.7 
30-39 13 12.2 
40-49 55 52.0 
50-59 28 26.3 
60-69 3 2.8 
No response 3 2.8 
Annual salary 
Salary was reported by increments of $5,000 for both 
full- and part-time teachers (Table 18). Fifty-four percent 
were paid less than $35,000 in spite of their advanced age and 
years of experience (Table 19). There were 20 part-time 
teachers, including nine who had taught five years or less, 
which likely accounts for 28.2% of respondents earning less 
than $25,000. Drizou (1993) also reported data for the part-
and full-time teachers together. While almost half of the 
teachers earned $20,000 to $29,999 during the 1991-1992 school 
year, the number declined to 43% five years later. Nine 
percent earned $35,000 or above in 1991-1992 while the new 
data indicate the number doubled to 18.5% in 1995-1996. 
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Table 18. Reported annual salary of family and consumer 
sciences teachers (N=106) 
Salary Number of Teachers Valid Percent 
Less than $10,000 2 1.9 
$10,000 to $14,999 4 3.9 
$15,000 to $19,999 5 4.9 
$20,000 to $24,999 18 17.5 
$25,000 to $29,999 27 26.2 
$30,000 to $34,999 28 27.2 
$35,000 to $39,999 13 12.6 
$40,000 to $44,999 3 2.9 
$45,000 to $49,999 1 1.0 
$50,000 and over 2 2.0 
No response 3 2.8 
Table 19. Number of years taught family and consumer sciences 
(N=1Q4) 
Years Taught Number of Teachers Valid Percent 
1-5 9 8.7 
6-10 19 18.2 
11-15 14 13.5 
16-20 26 25.0 
21-25 23 22.1 
26-30 13 12.5 
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Niunber of years teaching feunily and consiimer sciences 
As data show in Table 19, most teachers have taught 
family and consumer sciences between 16 and 25 years. 
Degrees and granting institutions 
The 99 teachers responding to this question held a BS or 
BA degree with three reporting a second bachelor's degree. 
Twenty-eight (26.4%) teachers also held master's degrees and 
one also had earned a doctorate. Having earned additional 
college credits beyond the bachelor's degree was mentioned by 
an additional 14 teachers. Drizou (1993) found that 20% of 
the teachers held master's degrees and 5% held a specialists 
or doctoral degree, while 34% of Ndon's (1994) teachers had 
earned a master's degree and no one had earned degrees higher 
than that. 
For the bachelor's degree, 69 of the 99 reporting 
teachers indicated they earned it from an Iowa institution, 
60.8% from Iowa State University (ISU) followed by 27.5% from 
the University of Northern Iowa (UNI), 2.8% from the 
University of Iowa (UI), and 8.6% from private schools. Other 
states where bachelor's degrees had been earned were Missouri 
(9.4%), Nebraska (6.6%), North Dakota (2.8%), Minnesota 
(1.9%), Wisconsin (1.9%) and one each for Kansas, South 
Dakota, Arkansas, California, Kentucky, and Virginia. 
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Of the 42 teachers that reported earning a second degree, 
29 (70,7%) earned it from, an Iowa institution: twelve (29,3%) 
from ISU, eight (19.5%) from UNI, one (2.4%) from UI, three 
from Drake University (7.3%) and five (12.2%) from Morningside 
College. Twelve teachers (29.1%) earned a degree out-of-
state, the most popular institution being Northwest Missouri 
State University. 
Major 
Family and consumer sciences education, vocational home 
economics, vocational home economics, or home economics were 
majors for the first degree most frequently given by 89 
(90.8%) of the 98 reporting teachers, for 10 (26.3%) of the 38 
reporting a second degree, and the one (25%) reporting the 
Ph.D. Other answers included family environment, textiles and 
clothing, food and nutrition, physical education, English, 
health, counseling, and special education. Three-fourths of 
the teachers had earned their first degree before 1981. 
The family and consumer sciences teachers in this study 
were experienced with most teaching between 16 to 25 years. 
Eighty-one percent were full-time; an appointment of 51-75% 
ranked second. Teachers most often taught the three content 
areas of foods and nutrition, family living and parenthood, 
and child development. Although they reported teaching with 
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an occupational focus less often, the areas of child care and 
guidance and food production and services ranked highest among 
the five occupational areas. 
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CHAPTER 5: SUMIARY, CONCLUSIONS, AND RECOIMENDATIONS 
Summary 
The purpose of this study was to determine Iowa family 
and consumer sciences secondary school teachers' perceptions 
of their curriculum resulting from the implementation of the 
1989 Iowa state legislation regarding vocational education 
requirements for public secondary schools. To achieve this 
purpose, four objectives were designed: 
1. determine the extent to which Iowa's secondary school 
family and consumer sciences teachers say they are teaching 
the state-mandated minimum competencies for the seven subject 
matter areas in the family and consumer sciences cluster and 
the three general areas in the vocational cluster. 
2. determine the level of importance the teachers perceive 
these state-mandated competencies have. 
3. compare the extent to which they are teaching the state-
mandated minimum competencies and the level of importance they 
place on each. 
4. describe teachers' employment and demographic 
characteristics. 
The two-part questionnaire. Teaching Family and Consumer 
Sciences (Appendix D), was developed and reviewed by family 
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and consumer sciences experts. Upon completion of pilot-
testing by high school family and consumer sciences teachers 
not in the final sample, it was revised as necessary and 
mailed to teachers in the designated sample for data 
collection. Part I, a section requesting teachers' two-part 
responses to the listed competencies, asked two major 
questions: (1) "To what extent do you teach this Iowa family 
and consumer sciences minimum program competency in your 
program?", and (2) "How important is this Iowa family and 
consumer sciences minimum program competency to your program?" 
Part II requested teachers to respond about their school 
settings and specific teaching assignments, content areas 
taught by grade levels, and information about gender, birth 
year, annual salary, number of years of experience teaching 
family and consxamer sciences, and college degrees held. 
A stratified random sample was selected from a population 
of 407 Iowa schools offering high school family and consumer 
sciences programs. Using the 15 area education agencies to 
ensure equal representation from around the state, 152 (37%) 
schools were chosen. Then, one teacher from each school was 
chosen randomly. Due to various circumstances, eight teachers 
indicated that they could not participate in this research and 
were unable to complete the questionnaire. This same sample 
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was also used by another researcher (White, 1997) who was 
simultaneously studying students of the teachers. There was a 
shared mailing of questionnaires, one to the teacher, the 
others to a sample of her students. 
To increase response rate, the following techniques were 
used: (a) an alert postcard, mailed to the invited sample one 
week before the questionnaire and materials were sent, that 
described the study and invited the teachers to participate, 
(b) a reminder postcard to all teachers one week after the 
questionnaire was mailed, (c) a second postcard mailed ten 
days after the first reminder postcard to only the 
nonresponding teachers, (d) a complete second mailing sent one 
month after the first one to all nonrespondents, (e) phone 
calls one week later, and last, (f) a hand-written note to all 
nonresponding teachers mailed one week later. These response 
attempts resulted in a response from 106 teachers, or 73.6%, 
from 144 schools. Data were analyzed using the computer 
software program, SPSS for Windows Version 7.0, for 
descriptive and inferential statistics. 
Findings were presented about: (a) perceptions of the 
extent competencies are taught; (b) perceptions of the 
importance of competencies, including competencies perceived 
as important but not taught and competencies perceived as 
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important but not taught to the degree the teachers believed 
necessary; (c) comparisons between the frequency of teaching 
and the importance of the competencies; and (d) teachers' 
employment and personal information. 
Perceptions of the extent con^tencies are taught 
Results indicated that all competencies had been taught. 
Frequencies were highest in the number 3 category, "I Almost 
Always Teach This" or number 4, "I Teach This Every Year". 
Twenty-eight of the listed competencies indicated that between 
one and nine teachers did not teach the given competency. 
Those marked most frequently with a number 0 for "I Never 
Teach This" were Construct textile products using a sewing 
machine (nine marks), Use the elements and principles of 
design in furnishing and decorating a home (eight marks), 
Recognize the social^ economic^ and psychological factors 
affecting clothing choices and Choose and wear clothing and 
accessories that enhance self (seven marks each). These were 
in the subject matter areas of Textiles and Clothing (3) and 
Housing and Home Furnishings (1). The range of means for 
extent taught was from 2.76 to 3.84, with three competencies 
below 3.0. 
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Comparisons between extent the competencies are taught and 
importcmce placed on them 
Three competencies resulted in means below 3.0 in both 
the "Teach" and "Importance" categories: Evaluate options 
when choosing health care and services; Recognize the social^ 
economic, and psychological factors affecting clothing 
choices; and Identify small businesses that use family and 
consumer sciences education skills. Comparing the rank order 
of means, extent taught to importance, among the nine subject 
matter area divisions of the competencies, found that Child 
Development and Parenting, Personal and Family Living, and 
Food and Nutrition ranked the highest in both categories; 
Housing and Home Management and Textiles and Clothing ranked 
as the lowest categories. The middle four areas of the nine 
subject matter areas were only slightly different, with the 
greatest difference found with Consumer Education and Resource 
Management ranked as fourth in extent taught and seventh in 
importance. These similarities indicated there was a strong 
agreement between teaching and importance, and an indication 
that there are shifting values in family and consumer sciences 
regarding the content of the field. 
Eight competencies were taught more than their perceived 
importance seemed to suggest. Three were highly significant 
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(p > .001): Construct textile products using the sewing 
machine^ Recognize the social, economic, and psychological 
factors affecting food choices, and Use the elements and 
principles of design In furnishing and decorating a home. 
Data indicated that only one competency. Evaluate options when 
choosing health care and services, should be taught more than 
the teachers were now teaching. 
Teachers' employment and personal information 
All teachers responding to the questionnaire were female. 
Most (94%) taught in grades 9-12, the grades used for sample 
selection, or indicated grades 10-12 (11%), although about 
one-fourth also taught in middle or junior high grades. 
Eighty-one percent held full-time appointments, while those 
with a part-time appointment most frequently taught 51-75% of 
the time. Sixty-one (56.5%) of the 106 teachers indicated 
they taught family and consumer sciences classes exclusively, 
while 44 of the 45 teachers with additional classes indicated 
they taught health. While total enrollments in their schools 
were predominately 500 or fewer student (61%), one-third of 
the family and consumer sciences programs had enrollments 
between 50-100 and 25% had between 101 and 150 students. 
In these family and consumer sciences programs, teachers 
most often taught the content areas of foods and nutrition 
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(95.3%), family living and parenthood (94.5%), and child 
development (92.4%) and the general skills content areas of 
leadership, job getting and keeping, and entrepreneurship, 
most often at the junior-senior level. Results indicated that 
the seven content areas of housing and home management, foods 
and nutrition, individual and family health, family living and 
parenthood, consumer education, textiles and clothing, and 
child development were all strong, but while the content areas 
were strong, less than 50% of the teachers indicated that they 
taught any of the five occupational areas. 
Conclusions 
A critical goal for the family and consumer sciences 
education profession is curriculum that is relevant to the 
lifestyle needs and interests of today's learners of all ages. 
Brown (1986) discussed the type of orientation, a dialogue to 
share ideas, that family and consumer sciences curriculum 
should take. Redick (1995) discussed the issue of curriculum 
in-depth in Chapter 6 of Content of the Curriculum. Although 
there are many issues, the family focus and need for change 
are most apparent. Klein (1993) also believes change and 
redirecting with a family focus is essential for programs in 
the future. Those in the high schools, such as guidance 
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counselors, need to know about the secondary school programs 
and the wealth of information that teachers teach and it is 
that individual teacher's job to do so (Erwin, Moran, & 
Mclnnis, 1996). 
Since the research was completed, the National Standards 
for Family and Consumer Sciences Education (1998) was 
established to "provide a voluntary set of standards with 
flexibility for state use." (p. 8). The standards were 
developed as a guide for curriculum writing for national-level 
programs as well as individual local programs. They are 
grouped into 16 categories to guide curriculum writing in such 
areas as family, human development, nutrition and wellness, 
and textiles and apparel. The national standards, along with 
results of this study. The Iowa Program Management Guide^ and 
Family and Consumer Sciences Education Crosswalk Project 
(1999) that incorporates the standards with Iowa's 
competencies, can make strong programs for all secondary 
school family and consumer sciences departments by giving 
teachers the docxaments they need to stay current and see how 
they tie together. 
Recomnendations 
The Iowa Department of Education updates and revises 
curriculum. It also provides teachers with a yearly August 
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teachers' conference where new ideas and innovative teaching 
methods are shared. One area that continues to be needed is 
more Internet usage and technology updates with helpful sites 
for classroom lessons and methods to involve students. 
Students in White's (1997) study had indicated a low use of 
the Internet. However, since data collection four years ago, 
much has greatly improved in technology in the schools, such 
as computer labs and home computers to find information and 
prepare reports. The current focus on school-to-work projects 
and teacher job shadowing can bring awareness to the 
occupational focus where teachers in this research study 
marked they taught these areas less. These areas can help 
students become strong family members and good employees in 
the future. 
Teachers also need information and methods to teach 
health care, since Evaluate options when choosing health care 
and services was the one competency teachers felt they should 
be teaching more. Those 45 teachers who taught health plus 
family and consumer sciences content areas responded 
differently than those teachers who taught family and consxomer 
sciences exclusively. Instead of means for both extent taught 
and importance below 3.0, means were 3.12 and 3.15 
respectively. Those who teach health could share ideas, such 
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as by an interest session or through materials in the 
curriculum showcase at the August teachers' conference. 
Miller and Cooke (1986) believed secondary and adult 
programs can be improved with teacher inservice education, 
especially by incorporating the three most-used methods of 
learning: university and college courses; workshops, 
conferences, and seminars; and industry observation; and two 
other less-used methods of staff exchanges with industry and 
actual employment in an industry setting. Kellett (1989) 
states, "Inservice education holds the potential to be even 
more critical to the future of home economics education than 
preservice preparation. The teachers currently employed in 
elementary, secondary and adult programs are the ones most 
likely to create change in the near future" (p. 101). 
Vail and Mandiloff (1995) studied Idaho teachers' 
reactions to change and identified the teachers' thoughts 
about establishing a new conceptual framework as the teachers 
came together for a university workshop to develop a new 
statewide course for secondary school family and consumer 
sciences programs. As teachers worked through their fears and 
doubts of adopting a change in their programs, they indicated 
that they began to feel more comfortable and satisfied with 
their feelings related to change. According to Vail and 
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Mandiloff, "The development of teachers is critical to 
bringing about change as teachers are the change agents in 
classrooms. To ignore them and emphasize the innovation 
instead is to ensure that no change will occur" (p. 88). Darr 
(1985) also found that Ohio vocational home economics teachers 
more readily accepted change with a new curriculum when they 
attended inservice meetings and workshops. Sandholtz (1987) 
emphasized the need for change in course offerings and in the 
curriculum within them to remain current with society's and 
families' needs. "Updating the content not only benefits the 
students but contributes to the professional growth of the 
teacher" (p. 8). 
For this study, an abridgment of the 122 competencies for 
family and consumer sciences was made. It was assumed that 
abridgment was a valid process. I recommend to the Iowa 
Department of Education the abridged version as a better 
approach, because the competencies are concise and highly 
valid. 
Teacher's data from this study should be studied in 
relation to students' data of the parallel study by White 
(1997), as discussed in Chapters 2 and 4. This can provide 
insight into possible relationships between the teachers' 
perceptions of the curriculum competencies they teach with 
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their students' perceptions of them and their perceived level 
of competency attainment. Because both students and teachers 
ranked Construct textile products using a sewing machine low, 
a focus should be given on clothing and textiles to analyze 
current problems or needs at the community level and to study 
career opportunities (Turnbull, 1989; Brandes & Garner, 1997). 
Housing and Home Management competencies need to be examined 
for innovative methods to help students choose housing 
options, such as computer software. Other state studies, that 
were discussed in Chapter 2 have compared teachers' and 
students' results include Louisiana (Daniel and Stewart, 1983; 
1984) and Nebraska (Vance, 1987; Torres, 1989; and Torres, 
Vance, & Johnson, 1991). 
To maintain or improve current family and consumer 
sciences programs, a longitudinal study of selected schools 
could aid in future decision-making and planning in family and 
consiamer sciences at the secondary school level. Longitudinal 
studies collect information about courses and competencies 
taught over a specific time period to note any directions or 
trends, such as emphasis given to content areas, teaching 
methods used, and curriculum orientation. To increase the 
response rate in future work, the questionnaires should be 
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mailed to busy teachers during the fall semester rather than 
the spring semester. 
A qualitative study, using the "natural" setting for a 
more "holistic description of complex phenomena" (Fraenkel & 
Wallen, (1993, p. 380) incorporating any or all of the 
techniques of observation, interviews, and document analysis, 
would result in specific, personalized data. Such a study, 
using a small number of secondary school programs from 
selected geographic areas of the state, would allow for visits 
to specific programs, personal interviews, observations of 
students in action, and examination of curriculum guides and 
lesson plans. This could help check any discrepancies with 
data found in Chapter 4 about the competencies perceived as 
important but taught more than the teachers thought they 
should be and the competency perceived as important but not 
taught to the degree believed necessary. Evaluate options when 
choosing health care and services. Also, interviews with 
younger teachers who are graduates of Iowa State University 
with a bachelor's degree major of family and consumer sciences 
education who currently have a career at a secondary school, 
such as at the August conferences, would be helpful to learn 
which content areas they are teaching most often and which 
courses they completed were most beneficial to their job. 
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Previous coursework and current needs can help plan updates 
and workshops and maintain strong interest in their programs 
which can be beneficial to their students, the school, the 
community, and themselves. 
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APPENDIX A. HUMAN SUBJECTS APPROVAL FORM 
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Last iName of Principal Investigator Good 
Checklist for Attachments and Time Schedule 
The following are attached (please check): 
12.^ Letter or written statement to subjects indicating clearly: 
a) purpose of the research 
b) the use of any identifier codes (names, #'s), how they will be used, and when they will be 
removed (see Item 17) 
c) an estimate of time needed for participation in the research and the place 
d) if applicable, location of the research activity 
e) how you will ensure confidentiality 
0 in a longitudinal study, note when and how you will contact subjects later 
g) participauon is voluntary; nonparticipation will not affect evaluations of the subject 
13.n Consent form (if applicable) 
14. • Letter of approval for research from cooperating organizations or institutions (if applicable) 
15.jp Data-gathering instruments 
16. Anticipated dates for contact with subjects: 
First Contact Last Contact 
March I. 1996 June 1. 1996 
Month / Day / Year Month/Day/Year 
17. If applicable: anticipated date that idendfiers will be removed from completed survey instruments and/or audio or visual 
tapes will be erased: 
June 1, 1997 
Month / Day / Year 
18. Signamre of Departmental Executive OfHcer Date Departmentor Admim'strative Unit 
DepartmenL of Family & Consumer Sciences 
CJ Education & Studies 
19. Decision of the University Human Subjects Review Committee: 
Project Approved ftoject Not Approved No Action Required 
Patricia M. Keith 
^fame of Committee Chairperson Dace Sign&ture of Committee Chairperson 
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APPENDIX B. ALERT POSTCARD 
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Dear Teacher. 
Are you interested in helping decision-makers 
better understand the importance of Family and 
Consumer Sciences Education programs? We 
thought so. MS you know. Family and Consumer 
Sciences Education provides the skills to manage 
life's complexities, but evidence of our impact is 
scarce. That's why you and your students are being 
invited to partiapate m a study loinlly sponsored by 
the American Assoaatwrt of Family and Consumer Sciences, 
the Iowa Department of Education, and Iowa Slate Univenity to 
document the effectiveness of Family and Consumer Sciences 
secondary school pnogranns. 
Watch your mailbox for more details. We look forward to your 
partiapation. 
Judv K. Brun, Ph.D., C.F.C.S., and others 
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APPENDIX C. CORRESPONDENCE TO TEACHERS 
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IOWA STATE UNIVERSITY 
O F  S C I E N C E  A N D  T E C H N O L O G Y  
April 11, 1996 
«Title» «FirstName» «LastName» 
«Company» 
« Address 1» 
«City», «State» «PostalCode» 
Dear «Title» «LastName», 
Are you interested in helping decision makers better understand the importance of 
Family and Consumer Sciences Education programs? We know you are. That's why 
you are being invited to participate in a study jointly sponsored by the American 
Association of Family and Consumer Sciences, the Iowa Department of Education, and 
our department. Our goal is to document the impact of Family and Consumer Sciences 
programs in secondary schools. 
As you know, specific knowledge and skills are required to manage a home and balance 
our work and family lives. However, some people seem to think these abilities are innate. 
Fortunately, economist Kenneth Boulding recognizes the fallacy of this kind of thinking. 
He points out that one of the greatest weaknesses in our social structure is the household 
decision maker's lack of skill. 
Family and Consumer Sciences Education programs provide the kinds of skills needed to 
manage the complexities of career and family life today. However, evidence to 
document our impact on students' preparation for life is scarce. By being involved 
in this project, you and your students can help provide that evidence. This can not 
only provide guidance for program designs for the twenty-first century, but also 
justify the worth of Family and Consumer Sciences Education programs. 
Enclosed you will find a teacher questionnaire and four student questionnaires. The 
questionnaires will take you and your students approximately 30 minutes to complete. 
The label on the return envelope is coded for mailing purposes only. The code will be 
removed as soon as the envelope with your completed materials is returned and checked 
in. All information will be treated confidentially and all responses will remain 
anon>'mous. Data will be summarized and reported as group data only. Individual 
teacher, school, and student results will not be reported. 
C ollcRc i)f ramily ami (!iiiisuiiicr St icnirs 
Department of Family and Consumer 
Scicnccs Eclucntion and Studies 
219 MacKay Hall 
Ames, Iowa 50011 -1120 
515 294-6444 
FAX 315 294-4493 
Ill 
Page 2 
April 11,1996 
«Title» «LastNanie» 
• 
The tea is for you to enjoy. The pencils are a small token of our thanks to you and your 
students for your involvement. If you have any questions regarding this study, please 
contact us by phone, facsimile, or e-mail (mgood@iastate.edu or rtwhite@iastate.edu). 
Like you, we are anxious to gather information which can be used to document the 
importance of Family and Consumer Sciences Education programs. We know your time 
is very valuable, and we appreciate your willingness to become involved. Your 
contribution is critical to the success of this project. Results will provide rationale and 
recommendations for designing secondary school Family and Consumer Sciences 
Education programs in Iowa and nationwide for the future. 
Sincerely, 
Judy K. Brun, Ph.D., C.F.C.S 
Professor and Chair 
Lou Ann Rounds, M.S. 
Iowa Department of Education 
Family and Consumer Sciences Consultant 
Mary Ann Good, M.S., C.F.C.S. 
Research Coordinator 
Robin Trimble White, M.S., C.F.C.S. 
Research Coordinator 
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Teacher Questionnaire 
TEACmG 
FAMILY AMP 
CONSUMER 
SCIENCES 
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© 1996 by Mary Ann Good and Judy K. Brun 
Department of Family and Consumer Sciences Education and Studies 
Iowa State University 
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TEACHING FAMILY AND CONSUMER SCIENCES 
DIRECTIONS: PLEASE COMPLETE ANSWERS TO TWO QUESTIONS. 
1. TO WHAT EXTENT DO YOU TEACH THE IOWA FAMILY AND 
CONSUMER SCIENCES MINIMUM PROGRAM COMPETENCIES IN 
YOUR PROGRAM? 
2. HOW IMPORTANT ARE THE IOWA FAMILY AND CONSUMER 
SCIENCES MINIMUM PROGRAM COMPETENCIES TO YOUR 
PROGRAM? 
Use the keys below to indicate your answers. Circle your answers directly on the 
questionnaire. Each statement requires TWO responses. 
TEACH EACH YEAR? IMPORTANT? 
0 I Never Teach This 0 Not Important At All 
1 I Almost Never Teach This 1 Of Little Importance 
2 I Sometimes Teach This 2 Of Average Importance 
3 I Almost Always Teach This 3 Very Important 
4 I Teach This Every Year 4 Absolutely Essential 
TEACH EACH YEAR? IMPORTANT? 
HOUSING AND HOME MANAGEMENT 
0 1 2 3 4 Make housing choices. 0 12 3 4 
0 1 2 3 4 Use the elements and principles of design 0 12 3 4 
in furnishing and decorating a home. 
0 1 2 3 4 Choose and use home furnishings, 0 12 3 4 
household equipment, and appliances. 
0 1 2 3 4 Plan, prioritize, and evaluate the use of 0 12 3 4 
resources in managing a home. 
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TEACH EACH YEAR? IMPORTANT? 
0 I Never Teach This 0 Not Important At All 
1 I Almost Never Teach This 1 Of Little Importance 
2 I Sometimes Teach This 2 Of Average Importance 
3 I Almost Always Teach This 3 Very Important 
4 I Teach This Every Year 4 Absolutely Essential 
FOOD AND NUTRITION 
0 1 2 3 4 Recognize the social, economic, and 0 12 3 4 
psychological factors affecting food choices. 
0 1 2 3 4 Select nutritious foods for good health. 0 12 3 4 
0 1 2 3 4 Plan meals, prepare shopping lists, and 0 12 3 4 
purchase food. 
0 1 2 3 4 Use basic safety, sanitation, and kitchen 0 12 3 4 
skills in preparing, serving, and storing 
food. 
0 1 2 3 4 Use good manners when eating and 0 12 3 4 
entertaining. 
INDIVIDUAL AND FAMILY HEALTH 
0 1 2 3 4 Maintain good physical and mental health. 0 12 3 4 
0 1 2 3 4 Evaluate options when choosing health 0 12 3 4 
care and services. 
PERSONAL AND FAMILY LIVING 
0 1 2 3 4 Use strategies for developing a positive self 0 12 3 4 
concept. 
0 1 2 3 4 Build strong interpersonal relationships 0 12 3 4 
with family members and others. 
0 1 2 3 4 Use short and long term goal-setting and 0 12 3 4 
problem-solving skills in guiding personal 
life. 
0 1 2 3 4 Balance work, family, and individual roles. 0 12 3 4 
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TEACH EACH YEAR? IMPORTANT? 
0 I Never Teach This 0 Not Important At All 
1 I Almost Never Teach This 1 Of Little Importance 
2 I Sometimes Teach This 2 Of Average Importance 
3 I Almost Always Teach This 3 Very Important 
4 I Teach This Every Year 4 Absolutely Essential 
0 1 2 3 4 Evaluate forces impacting the individual 0 12 3 4 
and family. 
CONSUMER EDUCATION AND 
RESOURCE MANAGEMENT 
0 1 2 3 4 Practice rights and responsibilities as a 0 12 3 4 
consumer. 
0 1 2 3 4 Evaluate the quality of products, 0 12 3 4 
equipment, and services based on 
consumer information. 
0 1 2 3 4 Make financial decisions based on goals, 0 12 3 4 
income, expenses, and savings. 
TEXTILES AND CLOTHING 
0 1 2 3 4 Recognize the social, economic, and 0 12 3 4 
psychological factors affecting clothing 
choices. 
0 1 2 3 4 Choose and wear clothing and accessories 0 12 3 4 
that enhance self. 
0 1 2 3 4 Care for and alter clothing. 0 12 3 4 
0 1 2 3 4 Construct textile products using a sewing 0 12 3 4 
machine. 
CHILD DEVELOPMENT AND 
PARENTING 
0 1 2 3 4 Describe the human reproduction process 0 12 3 4 
and family plarming methods. 
TEACH EACH YEAR? 
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IMPORTANT? 
0 I Never Teach This 
1 I Almost Never Teach This 
2 I Sometimes Teach This 
3 I Almost Always Teach This 
4 I Teach This Everv Year 
0 Not Important At All 
1 Of Little Importance 
2 Of Average Importance 
3 Very Important 
4 Absolutely Essential 
0 1 2 3 4 Provide appropriate health care to meet the 0 12 3 4 
rieeds of the mother, child, and other 
family members during prenatal and 
postnatal development. 
0 1 2 3 4 Guide the physical, social, emotional, and 0 12 3 4 
intellectual development of children. 
0 1 2 3 4 Provide a safe environment for a child by 0 12 3 4 
selecting age and developmentally 
appropriate toys, equipment, food, and 
materials. 
0 1 2 3 4 Choose appropriate child care. 0 12 3 4 
0 1 2 3 4 Provide appropriate health care, including 0 12 3 4 
immunizations, for children. 
0 1 2 3 4 Make decisions about readiness to assume 0 12 3 4 
parenting responsibilities. 
COMMON COMPETENCIES ACROSS 
CONTENT AREAS 
0 1 2 3 4 Identify career opportunities related to 0 12 3 4 
housing and home management, 
individual and family health, food and 
nutrition, textiles and clothing, consumer 
education, personal and family living, and 
child development and parenting. 
0 1 2 3 4 Locate and use resources related to housing 0 12 3 4 
and home management, individual and 
family health, food and nutrition, textiles 
and clothing, consumer education, personal 
and family living, and child development 
and parenting. 
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TEACH EACH YEAR? 
0 I Never Teach This 
1 I Almost Never Teach This 
2 I Sometiines Teach This 
3 I Almost Always Teach This 
4 I Teach This Every Year 
IMPORTANT? 
Not Important At All 
Of Little Importance 
Of Average Importance 
Very Important 
Absolutely Essential 
0 1 2 3 4 Identify the impact of technology on 0 12 3 4 
housing and home management, 
individual and family health, food and 
nutrition, textiles and clothing, consumer 
education, personal and family living, and 
child development and parenting. 
LEADERSHIP 
0 1 2 3 4 Foster leadership. 0 12 3 4 
JOB GETTING AND JOB KEEPING 
0 1 2 3 4 Prepare students to get and keep a job. 0 12 3 4 
ENTREPRENEURSHIP 
0 1 2 3 4 Identify small businesses that use family 0 12 3 4 
and consumer sciences education skills. 
HAVE YOU ALWAYS CIRCLED A NUMBER ON BOTH SIDES? 
TEACH EACH YEAR? IMPORTANT? 
PLEASE CHECK BEFORE STARTING THE NEXT SECTION. 
THANK YOU! 
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PLEASE CIRCLE THE RESPONSE THAT DESCRIBES YOUR TEACHING THIS 
YEAR. 
1. I TEACH IN THE FOLLOWING SCHOOL SETnNG(S): (CIRCLE ALL 
THAT APPLY.) 
a. High School (grades 9-12) 
b. Senior High (grades 10-12) 
c. Middle School (grades 6-8) 
d. Juiuor High (grades 7-9) 
2. I AM CURRENTLY TEACHING: 
a. Full time. 
b. Part time. I have a percent appointment. 
3. IN ADDITION TO FAMILY AND CONSUMER SCIENCES, I TEACH THE 
FOLLOWING COURSES: (CIRCLE ALL THAT APPLY.) 
a. No others 
b. Art 
c. Business 
d. English/Language Arts 
e. Foreign language 
f. Health 
& Math 
h. Music 
i. Physical education 
j- Science 
k. Social Studies 
1. Other (please specify 
4. THE PERCENT OF MY APPOINTMENT SPENT TEACHING FAMILY 
AND CONSUMER SCIENCES IS %. 
5. THE TOTAL NUMBER OF STUDENTS ENROLLED IN FAMILY AND 
CONSUMER SQENCES PROGRAMS IN MY SCHOOL IS: 
a. Less than 50 
b. 50-100 
c. 101 -150 
d. 151 - 200 
e. 201 or more 
6. THE TOTAL NUMBER OF STUDENTS ENROLLED IN MY SCHOOL IS: 
a. 200 or less 
b. 201-500 
c. 501 -1250 
d. 1251-2000 
e. 2,001 or more 
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7. FIRST, MARK (X) the family and consumer sciences content areas you are 
teaching this year, whether as a survey course or unit. The course or unit 
may last any length of time. 
SECOND, CIRCLE all the grades in which you teach any amount of this 
content area. 
Content Areas (MARK X) Grades Taught (CIRCLE) 
Family and Consumer Sciences 
Housing and home management 6 7 8 9 10 11 12 
Foods and nutrition 6 7 8 9 10 11 12 
Individual and family health 6 7 8 9 10 11 12 
Family living and parenthood 6 7 8 9 10 11 12 
^Consumer education 6 7 8 9 10 11 12 
^Textiles and clothing 6 7 8 9 10 11 12 
^Child development 6 7 8 9 10 11 12 
Home Economics Occupations 
^Child care and guidance 6 7 8 9 10 11 12 
Home furnishings & equipment 6 7 8 9 10 11 12 
^Clothing, apparel and textiles 6 7 8 9 10 11 12 
Food production and services 6 7 8 9 10 11 12 
Institutional home management 6 7 8 9 10 11 12 
General Skills 
^Leadership 6 7 8 9 10 11 12 
Job getting and keeping 6 7 8 9 10 11 12 
Entrepreneurship 6 7 8 9 10 11 12 
7 
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INDICATE THE RESPONSE THAT BEST DESCRIBES YOU. 
8. MY GENDER IS: 
a. Male 
b. Female 
9. MY BIRTH YEAR IS . 
10. MY ANNUAL SALARY FOR THE 1995-96 SCHOOL YEAR IS: 
a. less than $10,000 
b. $10,000 to $14,999 
c. $15,000 to $19,999 
d. $20,000 to $24,999 
e. $25,000 to $29,999 
f. $30,000 to $34,999 
g. $35,000 to $39,999 
h. $40,000 to $44,999 
i. $45,000 to $49,999 
j. $50,000 and over 
11. THE TOTAL NUMBER OF YEARS I HAVE TAUGHT FAMILY AND 
CONSUMER SCIENCES IS . 
12. MY POST-SECONDARY EDUCATION IS: 
Degree Year Institution State Major Minor 
8 
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PLEASE SHARE WITH US YOUR GENERAL THOUGHTS ABOUT YOUR JOB 
AND THE PROFESSION OF FAMILY AND CONSUMER SCIENCES 
EDUCATION NOW AND IN THE FUTURE. 
THANK YOU FOR HELPING PROVIDE INFORMATION ABOUT 
IOWA FAMILY AND CONSUMER SCIENCES PROGRAMS. 
PLEASE PLACE YOUR COMPLETED TEACHER QUESTIONNAIRE IN THE 
ENCLOSED POSTAGE-PAID ENVELOPE AND RETURN BY 
APRIL 23,1996 
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APPENDIX E. REMINDER POSTCARD TO ALL TEACHERS 
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April 19, 1996 
One week ago questionnaires were sent to you to be com­
pleted by you and four of your graduating seniors. Have 
you completed them? If so, please accept our sincere thanks. 
If not, could you please do so today? The questionnaires 
were sent to only 25% of the secondary school family and 
consumer sciences teachers in Iowa. Your input is critical! 
If you did not receive the questionnaires or have misplaced them 
please call (515-296-6444), and we will immediately mail you a new 
packet of materials. 
Judy K. Brun Lou Ann Rounds Robin T. White Mary Ann Good 
Dept. Chair lA Dept. of Ed. Research Coordinators 
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Dear Teacher, 
As of today, we have not yet received your response and 
those of your students to the questionnaires mailed to you 
April II. Have you mailed them? If so, thank you very 
much. If not, could you please complete and return them 
today? 
If you are having trouble completing this project, please 
call us at 515-294-6444. Your participation is vital to the Tlinfi IS 
success of this study. Thank you for vour time and • _ . 
assislance. rUlUUng OUt. 
Judy K. Brun Lou Ann Rounds Mary Ann Good Robin T. White 
Dept. Chair lA Dept. of Ed. Research Coordinators 
April 29, 1996 
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IOWA STATE UNIVERSITY C.iillrjjc t>l I ;imily anil Cmisimicr St jciitr"i Drpartmcni of Pamily and C^onsumcr 
O H  S C I E N C E  A N D  T E C H N O L O t i Y  Scicnccs Education and Studies 
2ig MacKay Hall 
Ames, Iowa 5001 i-i 120 
PH 515 2g4-6444 
FX 515 2Q4-4493 
EM rcseds@iastatc.edu 
May 8, 1996 
«Teacher Name» 
«School» 
«Address» 
«City, lA Zip» 
Dear Teacher, 
Three weeks ago, questionnaires regarding Iowa's Family and Consumer Sciences 
secondary school programs were mailed to you. As of today, we have not yet received 
your completed questionnaire and the responses of four graduating seniors you selected 
from your school. 
Your response is critical if we are to accurately document the impact of Family and 
Consumer Sciences programs as viewed by you and your students. In the event your 
original packet has been misplaced, we have enclosed a replacement. 
We urge you to complete and return the questionnaires as quickly as possible. No one 
in Iowa has attempted to conduct this kind of research in nearly 20 years. This is why 
your response is so important to us. 
Your contribution to the joint efforts of the Iowa Department of Education, the American 
Association of Family and Consumer Sciences, and the Department of Family and 
Consumer Sciences Education and Studies will be greatly appreciated. Thank you for 
your time and assistance. 
Sincerely, 
Judy ICBrun, PhD, C.F.C.S. 
Professor and Chair 
Lx)u Ann Rounds, M.S. 
Iowa Department of Education 
Robin T. White, M S., C.F.C.S. 
Research Coordinator 
Mary Ann Ciood, M.S., C.F.C.S. 
Research Coordinator 
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Handwritten Personal Follow-up Note 
June 1, 1996 
Dear <<Teacher», 
As you close out the school year this week, please remember to 
drop your FCS research materials in the mail. Even if you 
were unable to get students to participate, please take a few 
minutes and complete the teacher survey for us. Your input is 
important to us. Thanks for your response and have a great 
summer! 
Sincerely, 
Mary Ann Good 
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Dear Teacher and Graduating Seniors, 
We have received your questionnaire responses. 
THANK YOU for participating in this research 
endeavor. Your involvement provides important 
information which will be used to document the 
importance of Family and Consumer Sciences 
Education programs in Iowa and nationwide. 
Your contribution to the success of this study is greatly appreciated. 
Judy K. Brun Lou Ann Rounds Mary Ann Good Robin T. White 
Dept. Qiair LA [)ept. of Ed. Research Coordinators 
4^  
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(. iillrnr 111 I ;iinlly ;uul ( Dtisimicr Vii'iiiis 
Di-pariinciti df raniily ;inil C'onsumcr 
Scicnccs Education and Studies 
2ig MacKay Hall 
Ames. Iowa 50011 -1120 
PH 515 294-6444 
FX 515 294-4493 
EM rcscds@iastate.cdu 
May 22, 1996 
«Title» «FirstName» «LastName» 
«Company» 
«Addressl» 
«City», «State» «PostalCode» 
Dear «Title» «LastName», 
On behalf of the American Association of Family and Consumer Sciences, the Iowa 
Department of Education, and our Department, please accept our sincere thanks for your 
involvement in our family and consumer sciences education research. The participation of 
you and your students contributed to its success. 
Your involvement demonstrates your commitment to documenting the effectiveness of 
family and consumer sciences education in secondary schools. It is important to gather 
information that can help decision makers support family and consumer sciences 
education. We know education in all aspects of family life strengthens the future lives of 
teens. You are helping to provide the hard evidence to support that professional mission. 
We are beginning to analyze the data and results will be shared throughout the state and at 
national meetings next year. 
We know your participation took special effort during the busiest time of the school year. 
Thank you for making this research one of your priorities. The enclosed ruler is a very 
small token of our appreciation for your help in "measuring" program effectiveness. 
Sincerely, 
lowA STATE UNIVERSITY 
O F  S C I E N C E  A N D  T E C H N O L O G Y  
Judy K. Brun, Ph.D., C.F.C.S. 
Professor and Chair 
Mary Ann Good, M.S., C.F.C.S. 
Research Coordinator 
Robin T. White, M.S., C.F.C.S. 
Research Coordinator 
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